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Chapter 1

INTRODUCTION

Non-native students of Chinese frequently begin theirintroduction tothe
Chinese language with written texts that present romanization and eventually
Chi.nese characters. Due to the use of romanization and the later introduction
to characters and the limitations which come from classrcom learning,
students often feel isolated from the authentic language and culture of the
people of China. Teachers of Chinese as a second language also feel that they
are isolated from others who use the language and live the culture they teach.
This is because language taught in class is often unlike the language used in
everyday situations. To link language instruction with the actual use of the
language is a challenge for teachers of Chinese as a second language, for this
may requ.re that they expose their students to samples of authentic language
from the very beginning of language study.

Since 1965, researchers have been recommending more realistic
language experiences for second language learners. Researchers, such as
Belasco (1969) have long urged that the contrived and controlled texts seen in
most language textbooks should be generously supplemented by unaltered
texts designed for an audience of native speakers (Belasco, 1969). Omaggio
(1986G), in her discussion of the role of logical context in comprehension,

mentions that students nced to learn either through authentic input or




through materials that simulate authentic input (Omaggio, 1986). According

to Omaggio, it 1s through this exposure to authentic materials that students
can learn a language. Rogers and Medley (1988) further indicate the

importance of being natural in communication: "if students are to use the

second language communicatively in the real world tomorrow, . . . they must
begin to encounter the language of that world in the classroom today . ..” (p.
167).

In order to communicate naturally in a foreign language, researchers
(Berry-Bravo, 1991, Bouman, 1990, for example) sav that learncrs must
experience the language as it is used for normal communication by native
speakers. This cry for real communication has gradually brought a certain
amount of authentic materials into today’s foreign language classrooms. For
example, at the University of Colorado, a fourth-semester French course was
designed using a videotaped news broadcast as the major text of the course
(Manning, 1988). In Brazil, Shepherd (1990) integrated a course on literary
prose into an English-language component by using a short video of American
short stories and found that students enjoyed the experience. Both reports
show that by using authentic materials, students not only enjoy the experience,
but also make progress in proficiency.

The term authentic materials in this study refers to language input that
1s originally produced by and provided for native speakers. That is, all forms

of language which are used naturally as native language. The authenticity of
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materials is therefore defined not only in terms of the actual words of the text,

but also according to the form in which it is presented (Grellet, 1981). As it is
actual and natural, Omaggio (1986) concludes that “students are more
motivated when language-learning materials seem relevant to their
communicative needs and interests and resemble auth: ntic language use” (p.
313).

'Alt.hough authentic materials are used in many classes, they are not
effectively adapted by language instructors. Berry-Bravo (1991) suggests that
instruction and activities that accompany authentic materials should build in
students an awareness of different ways in which they can derive meaning
from the language that they see and hear, rather than simply emphasizing the
importance of the content itself. By listening such as taking an order from a
menu, watching a weather forecast, or attending a slide show, etc., one can
only get the audio input of the language. In typical communication, most
listeners receive a great amount of visual input along with audio input. When
authentic materials are used in class, it is essential for the teachers to design
activities which can inspire students to dig deep into the input, be it audio or
visual.

In order to guide students to make the most of their limited input in
class, it is more important to focus on critical thinking and reasoning skills
than to merely promote linguistic knowledge of the language. A teacher may

start a class discussion from immediate topics common or appealing to
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students to entice them to speak the target language. The acquisition of these
skills along with the students’ background and related experience will play an
important role in reinforcing interaction in class. I feel that this interaction
among students with each other is vital since communication is the pwrpose
of language in all levels of learning.

Although both reading and listening are important receptive skills of
language learning, a wealth of study has shown the importance of focusing on
listening in the early stages of language study. Rivers (1981) further lends
éupport to receptive sk_ill development by pointing out that adults spend 40 to
50 percent of their time listening and 11 to 16 percent of their time rcading.
It would seem, therefore, that development of listening skills should have more
emphasis in the language classroom than reading.

IFor the receptive language skills, Omaggio (1986) claims that little data
exists to reveal the processes involved in second language acquisition. Asearly
as 1969, Belasco characterized listening as the most underestimated and least
understood aspect of foreign language. Pimsleur (1977) later also indicated that
listening is the least well taught skill. These authors seem- to suggest that
usually, teachers expect students to pick up listening on their own when “the
time comes”, while learners continue to struggle with decoding input over
which they have no control. However, although the least researched, Liddiard
(1987) suggests that listening comprehension may be “the most vital area of

language competence” (p. 2). We may thus decide that listening comprehension
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requires more attention from teachers te help learners build up their

proficiency.

Listening comprehension hasreceived more attention in the last decade.
Therefore it.af)pears that it is being recognized that the development of this
skill needs much more work. Herschenhorn (1978) concludes that reasons for
its having been neglected may lie in the lack of proper language textbooks and
materials. In Europe, according to the study of McCoy (1988), a number of
language programs have successfully employed video as a teaching/learning
device to enhance listening comprehension. Materials developers of French,
German, and Spanish (Capretz, 1989, Coleman, 1990, Joiner, 1990, for
example) have accomplished much in using authentic language input as their
major base for receptive skills. Their studies show that language learners
benefit greatly from their input, particularly in the skill of listening.

While audio materials are currently used very much in classrooms of
othier languages, not as many are being used in Chinese language classrooms.
I feel that there is an urgent need for learners of Chinese as a second language
to both hear and see the Chinese language in action. Authentic materials, by
their nature, as research in French, Spanish, and German have shown, may
provide abundant language input to language classes. In this era of video, no
one can deny that most students are of the television generation. Most of our
students today are accustomed to the format of video presentation and are

increasingly expected to obtain information from oral rather than w:itten




sources (Joiner, Adkins. and Eykyn,- 1989). Authentic video materials thusplay

animportant role in the field of language teaching (Baddock and ISassel, 1991).
It seems, because students respond well to video, that there has been a video
explosion recently in the world of language teaching (Tomalin, 1990). Coleman
(1990) also indicates that using video clips, which are designed for native
speakers as teaching materials in language instruction, are useful to most of
the current language programs which claim to build up proficiency in
communication. In order to distinguish between audio and video, the term
video used in this research refers to the use of audio-video. That is, both the
audio and video portions of a broadcast are used.

The process of communication not only requires speaking and listening
but also involves the rich world of visual cues that we take in, such as body
language, art, dress, or the entire physical world around us. True
communication would require that we even be allowed to take in the smells,
feel and taste of the new culture. Since it is hard for teachers to always
provide all of the sensory input for their students, the use of audio and video
may help compensate for the shortcomings of printed text.

Besides the classroom activities that authentic materials provide, they
also serve as sources of a variety of professional presentations of up-to-date
and realistic cultural materials that cannot be presented by a teacher alone in
the classroom. In order to promote the teaching of Chinese in the non-Chinese

speaking community. I feel that classroom materials must be provided to help




prepare students for actual communication, as has been done in other foreign
languages. Although Chinese may be spoken as # native language by more
people than any other language in the world, most Chinese learners do not
have an opportunity to be actively exposed to the language as it is spoken by
native speakers, to say nothing of using the language as a tool of daily
communication. Obviously, as greater emphasis is placed on the development
of functional ability in the foreign language classroom (IXrashen, 1983); the
materials used in the process of instruction become increasingly important.
Although there is much video material available for European languages, there
is not as much available for Asian languages. In a survey of catalogs and
journals done by the author to determine what video materials arve available
in Chinese, very little was found. Theré are the normal sources of Chinese
movies which can be used in the classronm, but it is difficult to handle a full-
length movie with a beginning or intermediate language class. Also, many of
the Chinese movies are not acceptable for language teaching. The popular
martial arts films, for example, have little language content and are generally
set in ancient or unrealistic settings. One anonymous colleague stated that it
seemed thaf martial arts films only teach enough Chinese to offend someone
and to get into a fight.

Cisar (1986) says that films used should reflect situations that are
current or that are representative of the existing culture (Cisar, 1986). There

are some good films available which meet this criterion and some work has
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been done with Chinese video-disc by NMa Ching-heng, a professor of Chincse
at Wellsley College. She has prepared scripts and lesson materials for Stronge
Friends. Middle-Age, and The Great Wall. But these are still full-length
movies. Because it is difficult to present a full length film in bits and pieces
over the course of a semester, there is a need for shorter. mo.e concise video
materials, such as 20 Short Plays (Teng,1992), that allow the teacher to
present a complete lesson and introduce new concepts in one or two class
periods.

This is argued also in a recent report (1992) made by the Project fer
International Communication Studies (PICS). It said that teachers are finding
that long video programs are hard to fit into an already crowded curriculum.
Yet throughout the profession, teachers agree that authentic foreign video
materials are an essential part of their curriculum. and many commercial
language packages of French, Spanish and German video materials have been
designed to meet this need. However, since there are few Chinese materials,
something else must be found.

Among all the different types of authentic video materials available,
television commenrcials offer a special and manageable kind of communication.
The nature of commercials allows language learners to obtain exposure to
language, culture and people who use the language. The use of Chinese
television commercials can be a vehicle for decreasing cultural and social

distance between beginning students of Chinese and the cultures of Chinese
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speaking countries. However, according to my observation. many people in the
field of teaching Chinese asa second language have been hesitant to adopt new
trends of instruction. In contrast to teachers of the traditional European
languages which have a rich amount of authentic material available, teachers
of less commonly taught languages are only now feeling an urgent need to
develop authentic materials to enrich their students’ learning environment
(Parkinson 1987).

To provide the opportunity to work on listening comprehension in
Chinese, T have developed materials which are based on Chinese t{elevision
commercials. These materials will give students the chance not only to
comprehend the language of the commercial but also the possibility of taking
an active part in that interaction in the classroom which serves to bring about
communication. This thesis presents research on the effectiveness of such

materials on listening comprehension in the Chinese classroom.

Statement of the Research Questions

In view of the fact that little research has been done on the effectiveness
of authentic materials in the Chinese language classroom, and because
television commercials are of the short duration that would fit within the
limited class time and also provide appropriate linguistic and cultural input,

the research of this study was designed to answer the following questions:
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(1) What is the effect of using television commercials on the listening
comprephension of Chinese as a second language students?
(a) How is that effect influenced by the type of presentiution—audio/video

or audio-only-—of the commercials?
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Chapter 2
REVIEW OF LITERATURE

In order to answer the question about the effect of using television
commercials on listening comprehension of Chinese as a second language
students and how that effect is influenced by the use of different types of
presentations of the Chinese materials, it is necessary to do a review of
authentic materials. Certainly, great attention has been paid to authentic
materials in the past two decades, and a substantial body of research has been
generated {0 examine the value of video aids in students’ comprehension. The
research done for this thesis focused on the effects of one form of authentic
video materials, television commercials, on students’ listening comprehension,
and considered variables such as use of audio only and use of audio/video
together. These variables are examined in the following review of literature.
I also considered the related issues of type of video materials, value of
authentic materials, culture’s part in language learning, and methods of

presentation.

Listening Comprehension

Of the basic skills (listening, speaking, reading and writing) used in
learning a foreign language, listening has been viewed as “the most
underestimated and least understood aspect” (Belasco, 1972, pp. 10-20). Lund
(1991) states that listcning comprehension “hould be treated separately from

reading comprehension and that reading research may not transfer to
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listening. Miller (1981) suggests that the human ear is “a major undeclared
asset of the telecommunication industry”; it can dig a message out of “the
most degraded kind of signal” (p. 61). These comments explain the awareness
of listening skills that has been somewhat neglected until recently. Paulston
and Bruder (1978) claim that this neglect apparently stems from the objectives
of much language teaching where the students are not likely to be exposed to
native speakers. Students may not speak to any other native speaker other
than their own instructor, if he/she is a native speaker of Chinese.

Even as early as in 1971, Chastain argued that the goal of listening
comprehension is to be able to understand native speech at normal speed. It
is therefore extremely crucial that language teachers provide a range of speech
situations that the students are likely to come across—from formal lectures to
casual chats, from face to face encounters to telephone mail, and from radio to
television presentation.

Although listening comprehension has long been neglected, Winitz (1981)
remarks that current theories have observed this lack and emphasized
receptive skills—particularly listening comprehension—before requiring
extensive performance in the productive skills. The theory Winitz refers to is
Asher’s theory in which Asher (1972) indicates that learners need the silent or
pre-speech period of language acquisition during which time they are to
internalize language and which will later be generated spontaneously.

Krashen and Terrell (1983) support this feature by postulating that fluency in
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a sccond language is not taught directly, but emerges by itself as a result of
competence which has been acquired through input.

With the increased focus on the role of listening comprehension in the
language acquisition process, Wipf (1988) suggests that foreign and second
language educators need to provide authentic learning materials which will
augment the development of listening comprehension skills. Unfortunately,
choosing appropriate listening texts for instructional purpose is a subjective
process. Beatty & Payne (1984) have applied reading materials in listening
research. Long (1990) says that, although their results show that readability
measures may relate to measurement of listening comprehension, they do not
take into account the majority of factors associated with language oral input.
Recently Herron & Morris [1993) conducted a longitudinal study to compare
the use of text-based instruction and video-based instruction in foreign
language instruction. Their results indicated that students in the video-based
condition significantly improved their listening skills and that the video-based
program had positive effects on students’ writing ability.

As the world becomes smaller and smaller, the availability of authentic
materials, printed material, audio and video tapes of radio and television
broadcasts in other languages, is growing rapidly. Language as it is spoken
and understood by native speakers, with emphasis on cultural topics and
global education for students, is the best possible resource for bettering

student’s listening comprehension (Cisar, 1986). Research has shown that
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students expect and actually obtain more information from listening than from
other modalities (Arcario, 1991; Tomalin, 1990, for example). Unfortunately,
coordinating this medium with actual teaching of the features of a language

is not fully understood or practiced by most instructors of Chinese.

7

Authentic materials

As early as the year 1969, Belasco instructed students to transcribe
radio broadcasts, and then he discussed results with them. Results show that
students benefited a great deal even if it was discouraging at the beginning.
Therrien (1973), on the other hand, provided students with at least. partial
transcripts of broadcasts in an attempt to aid the listening process. Reports
of these researchers and others reveal ‘favorable consequences of bringing the
target language to the classroom through the natural speech accessible over
broadcast channels, that is, through one type of authentic materials.

There has been other rapid growth in research on the virtues of being
authentic. Widdowson (1978) distinguished between genuine and authentic
materials, using genuine to refer to the use of real-world materials in normal
life and aquthentic to refer to the learner being required to deal with those
materials in the classroom in “a way which corresponds to his normal
communicative activities” (p. 80). When native speakers of the language listen
to the material and do not analyze the syntax or grammar, this is genuine use

of the materials. When students will discuss vocabulary and structure of the
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material after viewing it in a somewhat genuine mannecr. this use of the
material in a classroom is termed authentic. Later, Bensoussan (198G)
proposed her authentic and authentic-like distinction which is similar to
Wiudowson’s. Rogers and Medley (1988) define authentic language as the
discourse that reflects a naturaless of form, and an appropriatencss of
cultural and situational context that would be found in the language as used
by native speakers. Nostrand (1989), Baddock (1991), and Bernhardt and
Berkemeyer (1988) also support the same idea. Accordingly, texts which are
taken from sources such as newspapers and magazines, ana tapes of natural
speech which are taken from sources such as ordinary radio or television

programs, are called authentic materials.

Authenticity

From the various definitions above, it seems that all forms of language
samples which are not originally produced for the purpose of pedagogy may be
referred to as authentic materials. However, authenticity, which is the degree
to which language teaching materials have the qualities of natural speech or
writing, is not defined only in terms of the actual words of the text, but also
in terms of the form in which it is presented. Grellet (1981) suggests that, for
instance, a newspaper article should be presented to students exactly as it
appeared in the newspaper: with the same typeface, the same space for

headlines, the same accompanying photographs or graphics, etc. This is
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because such factors constitute non-linguistic cues to meaning and should be
retained to make the rcading task easier. Therefore, in terms of listening
comprehension materials, a sample of spoken language such as an
announcement from a railway station, a segment of television news, or a record
of conversation, wouid be taken from a tape of the authentic situation.

Authentic texts have been reported to be highly positive for language
learners at various levels of proficiency. Among others, Herron (1991) has
recently conducted a study on twenty-three students in two classes of
intermediate French. After a semester, the class which was regularly
supplemented with Champs-Elyseés, an unedited radio program produced in
Paris, outperformed the other class that shared the identical instructional
approach and materials except for the authentic input from the Champs-
Elyseés program in listening comprehension skill. Study results showed that
listening comprehension improved with increased exposure to authentic
materials.

A study by Marchessou (1990) showed that video not only can improve .
the skill of listening comprehension, but can also enhance literacy and
composition skills if the programs show an adequate amount of visual and
written material (such as sub-titles) and if teachers properly integrate the new
medium into the existing curriculum with appropriate use of composition.
Another study which was a survey of high school students in Portugal has

confirmed the power of subtitles by documenting the impact of television on
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teenagers’ lexical and spelling skills in their own native Portugucse. The

students watched captioned programs over a period of time and were then
tested and found to write better and use a wider range of vocabulary than
their French, American, or British counterparts of the study (Vieira, 1987).

Other than the language skills mentioned above, authentic texts also
serve as powerful material in aiding the discovery and understanding of the
underlying sociocultural context. Galloway (1989) and Garcia (1991) comment
that authentic reading materials can form the basis for a wide variety of
activities which are not onlyinteresting and challenging, but will help students
see the world in a new way and help them appreciate different points of view.
Otto (1989) similarly concludes that use of video that has not been edited to
suit a particular class is an excellent way for students to be exposed to
significant amounts of authentic language.

Since various forms of authentic materials have their unique nature,
these unedited, rough materials often vary widely with respect to vocabulary,
structure, functions, content, situation, and length. Issues have been raised
suggesting that using these unedited, natural materials in the classroom would
seem to create more problems than it would solve. The distinction that Geddes
and White (1978) made between types of authentic discourse, using unmodified
authentic discourse and simulated authentic discourse, gives much insight to
material developers. By unmodified discourse, Geddes and White refer to

language that occurred originally as a genuine act of communication, such as
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all the raw forms of authentic materials. On the other hand, simulated
discourse is the language produced for pedagogical purposes, but e¢xhibiting
features that have a high probability of occurrence in genuine acis of
communication. It is through this broader perception that teacher talk
(categorized as simulated authentic discourse) can sound quite authentic and
natural to the learners even though it usually tends to 1) consist of a simplified
code, 2) be characterized by slower, easier and more frequent use of known
vocabulary items, and 3) attempt to ensure comprehension via restatement,
paraphrases, and the use of gestures and other nonverbal aids to
understanding.

Like many others, Morley (1990), urges teachers to exploit more
authentic texts in all levels of foreign language instruction in order to involve
students in activities that mirror real life listening context. Omaggio (1986),
in regard to students’ preference, posits that students are more motivated
whenlanguage-learning materials seem relevant to their communicative needs
and interests and resemble authentic language use. Then in her guidelines for
text selection, she suggests that a good textbook should include authentic
language in exercises, readings, and dialogues, as well as many actual
examples throughout the text, integrated with language practice activities.

Gilman and Moody (1984) have pointed out that authentic materials, by
their nature, are more redundant than most materials prepared for language

learners. They lend further support by indicating that while the richness of
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these materials makes them appealing to students, their redundancy gives the
students more clues to comprehension. Similarly, Joiner, Adkins, and Eykyn
(1989) also suggest that, in the best of cases, students who are exposed to
authentic materials, such as a foreign ﬁlm that reflects an authentic lifestylej,,
can be highly motivated by the fact that they are able to deal with genuine oral
language, the kind of language that they will encounter in everyday situations.

Based on the motivation raised within the learners, research has shown
that the use of authentic materials will be effective. An attitude survey taken
by Kienbaum and Welsty (1986), who compared traditional classroom contexts
with communicative contexts characterized primarily by the use of authentic
materialsininstruction, revealed favorable attitudes toward the absence of the
traditional textbook and a high degree of interest in current events materials.

Although it is widely observed that students prefer authentic materials,
many of them, particularly those at the lower level of proficiency, often tend
to panic when they hear native speakers in conversations, radio broadcasts,
films, or other natural contexts. This is mostly because they try to focus their
attention equally on every part of the discourse. They seem to think that they
must understand every word in the discourse while they overlook the fact that
even in their own native language, they rarely pick up all of the words in a
given ciscourse. Omaggio (1980) relates that they may give up because they
cannot possibly attend successfully to everything heard with equal intensity,

even when it would have been possible for them to get the gist of it or
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understand a few of the important details. As a result it seems that some

language teachers feel this authenticity of the unedited materials may be more
effective only in advanced levels.

Many researchers, for example, Morley (1990), Rubin (1990), Bacon and
Finnemann (1990), James and Aldridge (1990), and Joiner (1990), argue that
novices can understand and benefit from authentic texts and that an early
exposure to such texts will help them develop useful strategies, particularly
listening and reading for more complex tasks later on. Savignon (1991)
recommended the inclusion of a wide range of pictorial and sound materials
(songs, radios and TV programs, films, newspapers, magazines, cartoons,
advertisements, illustrations) as simulators of interactions. Earlier, Savignon
(1983) claimed the use of authentic language data has underscored the
importance of context in interpreting the meaning of a text. She argued that

. . arange of both oral and written texts in context provides learners
with a variety of language experiences, experiences they need to
construct their own “variation space,” to make determinaticns of

appropriateness in their own expression of meaning (p. 270).

Authentic Video Materials
This is an audio-visual era. Television has been successfully adopted

into educational instruction and has been recognized by many language
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teachers (Lonérgan, 1984 and McCoy, 1990, tor example) as the most familiar
and easily managed educational technology for the foreign language classroom.

In recent years it has become increasingly difficult to ignore the
omnipresence and popularity of audi(;visual media (Schulte, 1991). Of the
many forms of authentic materials, video tape, which falls into two general
categories—off-air recordings of broadcast programs and videocassétte for
rental or purchase—has gradually gained a position in the field of foreign
language teaching. Not only is full-color video attractive to students, it also
has tremendous pedagogical applications. Among the advocates, James and
Aldridge (1990) declare that, since our students belong to the television
generation, “we definitely are doing the right thing by bringing in audio-visual
aids” (p. 1171). In the same vei_n Davies (1982) comments, “nothing makes a
situation as real as seeing it, and television can contextualize language in a
way no tex 'book or even audio tape ever can” (p. 9)

Otto (1989) also suggests that media-based instruction can significantly
motivate and sustain interest in learning. In addition to other forms of
authentic material, it is these videotapes of authentic exchanges between
native speakers, radio and television broadcasts, films, songs, and the like that
have long been advocated by foreign language educators as pedagogical aids
that will stimulate students (Rogers and Medley, 1988 for example). Tomalin
(1990), a well-known British video materials producer, cbserves that trom a

wide experience in training teachersin primary, secondary and adult educat.n




worldwide, it is believed that the introduction of a moving picture component
asa 1a.nguage teaching aid is a profitable addition to the teacher’s source. The
fact that our students are habitually stuck to television and are increasingly
expected to obtain information from c;ral rather than written sources gives
credit to language teachers who are adept at adopting materials and adapting
them into classrooms.

Since video can provide more information than any other form of
materials, it is regarded by teachers (Berry-Bravo, 1991, for example) as one
of the most efficient teaching tools in a language classroom. Coleman (1990)
further claims that video is to the spoken word what a book or newspaper is
to the written word. Through taped television programs, language teachers
can effortlessly access a varied resource of teaching materials. They can control
and manipulate genuine spoken language as never before. Therefore, video
meets the needs of spoken communication better than writing.

Bacon (1987), among many others, claims that authentic matecrials,
designed and produced by and for native speakers, provide abundant language
that is intelligible, informative, truthful, relevant, and sociolinguistically
appropriate. Joiner (1990), advocates the term of videotext to point out that
an entertaining television program is actually as deserving of the label text as
15 a written document. She argued that a classroom in which a teacher
manipulates a VCR to facilitate comprehension of videotaped foreign language

material would fast become the prevalent model in schools and colleges.
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Coleman (1990) even predicts that by the year 2000, a language classroom
without satellite TV will be an “anachronism” (p. 17). To conclude, the
videotext may be an entertainment program, but, if it is used appropriately in

the classroom, it is and should be considered as valid as a standard textbook.

Culture

In addition to communicative contexts, the visual element of video
provides further information on the speakers, the communicative context, and
the non-verbal elements of the exchange—posture, gesture, facial expression,
and all the other body movement which play a more important role than
linguistic information. Allen and Valetté (1977) divide the cultural goals of the
language class into four categories: increasing student awareness of the target
culture; stimulating student interest in foreign language study; developing the
ability to function in the target culture; and establishing an understanding of
linguistic cultural referents, cultural values, and attitudes. It is this issue of
culture that may combine the target language and tﬁe people who actually use
the language in a properly authentic way. In addition to motivating students,
Stempleski (1987) also suggests that authentic video provides an authentic
look at the culture. This is not always the case since Chinese martial arts
videos. as mentioned earlier, and many other types of videos do not reflect
actual Chinese culture. Through viewing films and other programs intended

for native speakers, students can see how people in the tarpet language culture
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live—their values, customs, clothing, food, and how the people in that culture
interact with one another. In his presentation of off-air satellite recordings in
the classroom, Coleman (1990) also suggests that video introduces socio-
cultural information on a target count;'y that is so vital to genuine linguistic
competence. Baddock (1991) suggests that an insight into the thinking and
behavior of the foreign culture is nowadays seen as part of communicative
competence. Furthermore, Hughes (1984) indicates that it is this insight
which helps students relate to the target value system and reach bersonal
decisions about their own value.

In learning culture, students need to learn that some factors in
understanding the meaning of any given communication are those non-verbal
parts of the message, such as body langua.ge, which are peculiar to a certain
culture. These non-verbal sources of information fill in our face-to-face
interactions. Despite the fact that non-verbal communication is part ofthe way
onc acquires one’s first language, most of the second language students lack
an understanding of such factors. Thus, despite their frequently good
linguistic skills, they are nevertheless unable to communicate effectively 'in
many face-to-face cultural contexts.

Because most videos present abundant information of the culture and
the people who use the language, carefully chosen video m: terial can provide
countless topics for cross-cultural discussions. The purpose of learning a

foreign language varies enormously from one individual to another. Shotton
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(1991) argues that a frequent theme is the value perceived in cultivating one’s

tolerance or understanding of another community. In light of cultural study,
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he further argues that culture should actually be the main activity in which
we are seeking to involve ourselves. 'Since cultural study is so crucial in
facilitating one’s appreciation of the target language, the lack of teaching
culture may be the most perceptible barrier to our ability to truly communicate
with people of other cultures. Students need a text (be it written, audio or
video) that presents a wide variety of cultural situations in order to learn and
to develop their cultural awareness.

Although video is said to possess the advantages of providing all the
paralinguistic features which may help students comprehend what is going on,
it is very likely that students may get mesmerized by what they sec and not
receive the linguistic message. Marchessou (1990), in a recent experiment,
found that the relationship between sound and image is diverging and
sometimes dialectical. He concluded that this effect is caused by the fact that
students sometimes pay more attention to what they see rather than what they
hear. However, this situation can be reduced by teachers” providing guided
questions in advance of actual viewing of the video segment. McCoy (1990)
points out that, through carefully sequenced student tasks, video can be
integrated into curricula. Therefore it is suggested that in adopting authentic
materials into classroom, instructors need always bear in mind that instead of

the material itself, it is the tasks that need to be remodeled.
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Commercials

Major industry has invested millions to reach audiences with numerous
products and along the way has afforded teachers some excellent classroom
resources of short duration. Commercials for all sorts of products all find their
way to appeal to their audience. Many studies show the effect of using
commercials directly in language classrooms. Berry-Bravo (1991) claims that
it is these commercials’ idiomatic constructions, cultural assumptions and
intelligible native speech that make them a valuable resource.

The brevity of commercial messages makes them ideal for repeated
viewing and deciphering. A short segment can provide a wealth of linguistic
material for one lesson. Even a 60-second commercial can be exploited to
illustrate cultural and social phenomena as well as grammar and vocabulary
(James & Aldridge, 1990). This phenomenon matches what Hall (1977) defines
as high-context communication which is economical, fast, efficient, and
satisfying. Due to this high-context nature of commercials, they might also be
ideal for introducing culture learning at the very beginning of a language
program (Shotton, 1991).

Wildner-Bassett (1990) argues that culturallearningis a process and not
simply a matter of gathering facts about a culture; therefore, students need to
learn how to experience a new culture as early in their instruction as possible.
While each individual has a certain degree of stereotyped myth about the

target culture, the presentation of commercials which arc mostly composcd of




concise language and intensive pictures may provide a great opportunity for

each viewer to react personally and individually to the same stimulus. While
many commercials distort reality, careful selection of commercials which reflect
a more accurate portrayal of the langue;ge and culture of a country is possible.
Shane and Silvernail (1977) strongly suggest that video, as a major force
influencing people’s perceptions of the world, provides opportunities to develop
cultural awareness. In viewing them, learners say “Commercials not only
expose students to a new semiotic environment, but also can help them decode
various social messages in the culture of the target language and compare it
with values they already know (Lawrence, 1987).

It has been shown by Galloway (1988) that 65% of all communication
is non-verbal. Therefore there is a cry to use video to present the language in
its social context and to describe the social background of linguistic activity by
presenting the material surroundings in which the language is generated
(Jensen and Vinther, 1978). Television commercials, accompanied with fast-
paced speech, and fast-paced pictures, always convey an exaggerated appeal
which is more impressive to its audience than other presentations.

In view of the characteristics that have been shown about authentic
materials and the uses of commercials as authentic materials, it is
hypothesized that students who use these will increase their listening
comprehension. To accomplish the purpose of the study, which is to examine

the value of video in teaching/learning Chinese as a second language. it is
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hypothesized that the use of video is of more benefit to the listening

comprehension of intermediate learners than is the use of audio presentation.




Chapter 3
RESEARCH DESIGN

The purpose of my research was to examine the effectiveness of
television commercials on listening combrehension by second languagelearners
of Chinese. In other words, I attempt to evaluate if video helps students
comprehend spoken Chinese better than just use of traditional printed text and
classroom teaching.

In order to determine whether videos would be beneficial to Chinese
learners, materials were developed and the following experiment was designed

after the development of the materials.

Lesson Material Development

The materials used in this study were designed for intermediate learners
of Chinese as a second language. To develop the authentic material,
approximately 60 hours of television commercials, public service
announcements, news and weather broadcasting were recorded by contacts in
Taiwan. Most of the broadcasting was in Mandarin Chinese. Materials which
were entirely in Taiwanese dialect were discarded. Materials with Mandarin
spoken with local accents were used if the content was considered appropriate.
News and weather broadcasting was not selected at this time. I felt that the
level of language in these broadcasts was at a more formal level than | wanted.

While commercials can also have more formal language. they generally are




directed at the general viewing audience. After viewing the video tapes, I

selected approximately 70 clips as possible material. The selection or discard
criteria were as follow:
1. Commercials which were primarily visual with little or no speaking

were discarded.

2. Commercials which had a distorted view of Chinese language or culture
were discarded.

3. The commercials selected had to be interesting. Even 30 seconds of video
can be too long if it is not interesting.

4. If the language level or content was too difficult, the commercial was
discarded. It could be brought in for a higher level of lessons later.

5. Commercials that had dialogue in them were preferved over those with
only narration. But narrative commercials were also selected.

G. Commercials which had little cultural value, such as those for cosmetics,

patent medicine, or other similar products were discarded.

After further consideration of both language level and cultural content,
the clips were narrowed down to 18 commercials which were then copied onto
a master tape. That master tape was then edited to add titles for each of tho
clips. An English title appears on the screen for two seconds followed with
one sccond of blue screen and then the clip. The title was not intended for
student use, but was provided to give the teacher a clear beginning and ending

point for the commercial. The title was not shown to the students to avoid
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giving them any cues on the content of the commercial. In future versions of
the tape, the title will be changed to reflect only the number of the commercial.

The language of each clip was then transcribed into printed Chinese.
Vocabulary lists were preparéd from the transcripts. Words which the
students should already know were not included in the vocabulary lists. The
18 lessons were sequenced according to their difficulty level, which was
determined by the total number of new vocabulary items used. For instance,
Lesson One has nine vocabulary items, Lesson Ten has sixteen and Lesson
Eighteen has thirty. Words that appeared in a previous lesson were not
counted as new vocabulary. Sample sentences using the vocabulary were
prepared with English translations and pinyin romanization, the phonetic
system used by most non-native Chinese learners.

According to the content and the message of the commercial, a theme for
each lesson was then set up. All the questions and discussion used before each
clip focused on the theme so that students would have the least possible
difficulty building up their background knowledge. An exercise was also
created for each lesson to provide learners with a means of self-evaluation.
Also, cach lesson had a true/false exercise to examine learners’ overall and
specific comprehension of the content. The rest of the exercises included cloze
work, sentence-completion, sentence veordering, matching, blank filling.

selecting, rewriting, translation, and sentence making which varied from

lesson to lesson.
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To avoid violating copyright law, as soon as the commercials were
selected, letters were sent to the Minstry of Education in Taiwan, the director
of the Cultural Division of the Taiwan Coordination Council for North
American Affairs in San Francisco, and the head of the News Bureau in
Taiwan to request assistance in seeking copyright clearance. The News
Bureau head then contacted the Advertising Council in Taiwan and requested
that the various agencies fill out a permission form allowing use and copying
of their commercials for educational use. Permission forms have been received
from all of the individual advertising agents, except for two agencies whose two
commercials will be replaced in future copies of the videotape. One advertising
agency was so cooperative that they even sent an updated version of the
commercial that was selected and they included serveral other new
commercials f.or my consideration. See Appendix B for a copies of the letters

and a copy of one of the permission forms and its translation.

Materials Pilot Test

During the period of previewing, five sample commercials were selected
from the 60 hours of video and were presented to a group of military personnel
who were attending a United States Army Forces Command Chinese Refresher
Class at Brigham Young University in April 1991. The purpose of this
presentation was to get an idea of how acceptable Chinese commercials would

be to a sample student population. The students felt that the short video clips




were easy to comprehend and were interesting. No atﬁempt was made at that
time to evaluate the effect of the clips on their comprehension. Later in
December, 1991, a pilot test was conducted with another group of military
personnel who were attending the same program. They were required to work
with ten video clips and were required to do the homework exercises. While
no formal evaluation was conducted, student evaluations filled out at the end
of the two week refresher class indicated that they appreciated the use of the
video materials but felt that too much was presented for them to absorb. A
subsequent presentation to the military in April, 1992 used only five clips in
two weeks. Students felt much more comfortable with that pace.

Fourteen clips were then used as supplementary materials in two
sections of Chinese 201 in Winter Semester 1992. Questionnaires were used
to determine student attitudes toward the use of the video clips (See appendix
A for the questionnaires). The study was done to see if the materials were
acceptable and useful as teaching materials (See Chapter Four, page 51). The
study indicated that no revision of the clips or study materials was necessary
other than minor editing of typographical errors. Procedures outlined below

were used to present the materials.

Subjects
Students in Chinese 201 at Brigham Young University Fall Semester,

1992, were used as the subjects of the study. This group was chosen on the
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basis of discussion with the director of the Chinese program at BYU. It was
recommended by the director that the study last for the whole semester and
be integrated with the teaching curriculum so that subjects would not
.experience a study effect and might benefit from the study, if there is any.
There were ten students in the class during the selected semester.

The Chinese 201 class typically has a mixture of learners:

1) non-native speakers of Chinese who lived in Taiwan for a period of
22 months as missionaries for the Church of Jesus Christ of Latter-Day Saints
who were exposed to the language in daily contact, natives or non-natives

2) speakers of another Asian language who have at least 22 months
experience living in the environment of the language, and

3) learners who have never lived in an Asian community at all, but who
have learned all of their language formally.

The first group of the learners have experience in most survival skills
in the language and can carry on conversations at higher levels, especially
when dealing with religious discussions. However many of them ave illiterate
or semi-literate in reading and writing Chinese characters. Their ability to
speak and understand the spoken language provides little, if any, help in
learning to read and write due to the non-alphabetic nature of the written
language.

The second group of learners, those who speak ancther Asian language,

includes some native speakers and some non-native speakers of another Asian
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language with up to two years’ experience in the target country. They may or
may not have had experience with a Chinese-speaking community in their
countries. They do, however, bring experience in beginning understanding of
Asian culture and a mindset which ca;m be useful in learning Chinese.

The last group are those who learn the language on campus without
being exposed to a native Chinesa speaking community at all. They have had
limited experience in the four skills of reading, writing, speaking and listening.
They learn the language in the classroc‘Jm and have only their instructors and
occasional Chinese friends to communicate with.

The class used in this research was composed of ten students. None of
them were of the type in Group 1 listed above. Two of them would be classified
in Group 2; four of them were Americans with Cantonese Chinese experience
and one was a native Cantonese speaker from Hong Kong. The other five
students would be classified as belonging to Group 3: they were American
students who had studied Chinese 101 and 102 with no in-country expc ‘ience

in Chinese.

Treatment Prooedlu_‘es

In order to help students actively think about the theme of the lesson
prior to the introduction of the lesson, many questions and discussion topics
relevant to their life and experience were posed to guide their thought. These

questions included guided and predicting questions.




Guided Questions
Guided questions are used to focus on the theme given by picking up

conversation from tbe topics at hand. For example, in the theme of Father and
Son, in which the generation gap 1is ;ch'e focus, the classvroom conversation
starts by asking students their age and inquiring if they still remember when
they were teens. Each question is built on the previous one and links with the
following one. The purpose of this technique is to make sure that students are
tuned right to the right channel—that they know what they are to listen for.
Predicting Questions

| After the guided questions, when the students have already set up a
rough framé for the theme, wild guess and prediction questions are then used,
asking students to make specific predictions on what they might “see” in the
commercial. Of course, for the lessons for the non-video treatment group,
students are asked to describe what they might see if they are able to see the
commercial. Predictions on the content of thé video, such as the setting, the
relationship between the characters, the type of conversation, etc. are made in
this section. Students are encouraged to answer in Chinese. How -ver, they

may also use English, if there is a need.

Viewing/Oral Presentation
Both the treatment and the control groups received similar treatment
in the guiding and predicting questions. That is, they went through the same
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previewing procedures for probing and predicting. As the study is designed to
examine the value of video, and the use of the video was the only variable,
therefore, viewing of commercials was conducted alternatively. Each odd
numbered lesson was presented with vi'ewing of the commercial, whereas each
even numbered lesson was taught with the audio presentation and no video.
Since it is presumed that students had interest in the commercials which were
not shown in class, a viewing of the commercial was conducted after its tests
were administered. In doing so, students received the same amount of
instruction as that of the earlier classes and were not deprived of their
learning opportunities while being studied.
Recalling

The split of presenting the content of commercials orally or by use of
video comes together from this step on. All students were asked to recall in
English any 10 to 20 items or words that they had seen or heard in the
treatment. To test true comprehension, they were asked to write in English.
The number of items to be recalled depended on the length and complexity of
each commercial: This was to help the students to focus more on the
presentation and to take part in discussion.
Checking

A Commercial Information Sheet was created to help students organize
the content of the commercial. They were asked to fill in information of what

they had already grasped from the activities of previewing questions, viewing




or oral presentation, and recalling that had been conducted up to that point.

The information was threefold: product, consumer, and language. Students
were also asked to answer an open question which was designed to know if
they wanted to use/accept the producé/message and to give the reason (See
Appendix C).
Comprehension Questions

Ten to twelve questions were posed orally to check comprehension.
Differing from the previous questions, these were created to assist
comprehending specific details of the commercial.
Further Discussion

Further discussion on the message, content, cultural reference of the
commercial were conducted by posing questions. Students were able to expand
their personal opinion, value, comment and judgement on a given viewpoint
No specific answers were expected at this step. On the contrary, students were
encouraged tc speak out regardless of their viewpoints. All the discussion was
centered on the theme of the lesson.
Instruments

Either video or printed text was the content of each treatment for the
students. The printed text consisted of a teacher's manual and a student's
workbook. Because this study was conducted to examine learners’ listening
comprehension proficiency, all the questions were presented orallv. Therefore,

the difference between teacher's and students’ manuals was in the printed

38
4{)




questions, which included Guided questions, Predicting questions,
Comprehension questions, and cues for further discussion. These appeared only

in the teacher’s manual.

Testing

Subjects were given a pre-test for each lesson prior to the instruction to
test the knowledge that they already had. The same test was given after the
instruction as a post-test to see the impact of using the video or audio tape.
The tests were developed to be finished in approximately five minutes and
were administered by the researcher. It was assumed that subjects would get
used to the test form within the first two lessons so that test reliability would
not be diminished.

The tests consisted of asking subjects to respond to five to six multiple
choice items written in English. In addition to the multiple choice questions,
subjects were also instructed to answer two or three open-ended questions as
completely as they could in English or pinyin romanization. By allowing
students to answer the questions in English, the tests focused on measuring
what the subjects had indeed comprehended without causing them the anxiety
of thinking how to construct Chinese characters. The open-ended questions,
like all other questions, were asked in English. These questions were used only

for further classroom discussion and were not included in the analyvsis of data.
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Procedures

Subjects were taught the 12 lessons using videos or printed texts of
Chinese television commercials and accompanying text during Fall Semester
of 1992. One lesson was scheduled for ’each week. Lessons using videos/audio
and audio-only were presented in alternating weeks. For the purpose of fitting
this study into the normal curriculum of the instruction, the class syllabus
listed every Thursday as a commercial day so that subjects became accustomed
to the flow of teaching and could get ready to learn the language in the frame
of commercials, alanguage teaching method which was quite different from the
ins£ruction of other weekdays.

Because theinstruction using commercials was different from other class
activities, it was important to make sure subjects felt comfortable with the

rethod. If, for any reason, the subjects did not feel comfortable with this

method of teaching, they might have been hostile to the instruction or the tests
and respond in an inappropriate manner. To avoid this situation, the
rescarcher gave an orientation at the beginning of the semester to equip the
subjects with the proper motivation. The students were told that experience
gained from the pilots indicated that learners normall}l' show great interest in
matching what they have gucssed and been guided to in the preview questions
with the actual viewing/hearing of the commercials.

Three different approaches were used to check the effect of time on the

gain scores. The first analysis divided the time into three four-week periods.
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This would give some indication if there were any differences during the first
four weeks and the next four weeks and the next four weeks. It could perhaps
show if there was some consistency across the time.
Testing Procedures

As explained previously, subjects were given a pre-test and post-test on
each lesson to check their listening comprehension. This procedure resulted
at the end of the semester in a total of 14 pre-tests and 14 post-tests. Means
and standard deviation were calculated for the pre-test and post-test and the
scores were compared to determine the difference, if any, between the gain
scores for students receiving the treatment with video and those receiving the

treatment without video.

Data Analysis
Scoring

The multiple choice questions on the tests were scored using a set
answer key. Each question was given a possible value of one point if correct
and a value of zevro if incorrect.
Validity

Test design was done very carefully to make sure that ecach test really
covered the content of each specific commercial and did not use language that

was not presented in the commercial. The test did not have questions which
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assumed other prior knowledge of the content of the commercial, either

language or culture.

Variables
Independent Variables

There was no distinct control or experimental group in this study, but
the same group of subjects received the different treatments at different times.
Asthis study attempted to determine whether there is a relationship between
the use of video and non-use oi video, the content of the commercials was a
moderator variable which was taken into consideration. Another variable is
the selection of commercials to be shown. Some have more difficult language
or cultural content than others. Due to the small size of the sample, no effort

was made to find effect of variables such as age, sex, nationality, or commercial

selection.
Dependent Variables

The dependent variable of this study was the gain score for each student

which was the difference of the post-test scores and the pre-test scores.

Data Analysis

As the scores are from the same subjects from two different times, the
statistics test selected was an analysis of variance (ANOVA). In addition,

standard descriptive statistics were used. The results of the ANOVA were
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checked to see if p<.05. This would verify the hypothesis that the video

treatment was more effective than the audio-only treatment.
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Chapter Four
RESULTS AND DISCUSSION

As previously stated in Chapter 1, the research done for this thesis was
to determine the answers to the follox\;ing questions:

(1) What is the effect of using television commercials on the listening
comprehension of L2 Chinese students?

(a) How is that effect influenced by the nature of the use of
commercials—video presentation or audio presentation?

While literature in the field seems to indicate that use of video in the
classroom is beneficial to the development of students’ aural comprehension,
little has appeared in literature to show the effectiveness of video.

In order to perform the studies, a series of television commercials were
prepared, transcripts made and instructional materials were developed. Tests
on the lessons were also prepared for evaluation of the students’ aural
comprehension. Due to the small number of students available, the students
were given instruction with both video and audio one week, and, on alternating
weeks, were given instruction with audio only. The students were given a pre-
test and post-test each week and the results were gathered and analyzed. The

analvsis and results of the study follow.
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Analysis of Data
Descriptive statistics for gain scores

Table 1: Descriptive Statistics for Gain Scores

VIDEO AUDIO
Mean Std. Dev Mean Std. Dev.
Week 1-2 3.86 1.21 3.00 2.05
Week 3-4 3.90 1.10 3.30 0.95
Period 1 total | 3.88 1.11 3.15 1.57
Week 5-6 3.90 1.45 2.30 1.34
Week 7-8 3.30 1.16 3.60 0.84
Period 2 total | 3.60 1.31 2.935 1.28
Week 9-10 | 3.30 .095 2.89 1.27
Week 11-12 | 3.30 048 3.00 0.67
Period 3 total | 3.30 0.4 2.91 0.81
Grand Total | 3.59 1.75 3.01 1.25

Gain scores are the differences between the pre-test and post-test for each
week. In looking at Table 1, we find that the means of the gain scoves of the
video presentations are uniformly greater than the gain scores for the tests of
the audio-only presentations. Gain scores for individual students can be found
in Appendix E. However, the difference between the mcans for the video and
the audio diminished each week during the test. Also the mean of the gain
scores became lower each week. This seems to suggest that the students were

improving their performance in aural comprehension. Also the improvement

4'7




would seem to be shown by the narrowing of the gap between audio and video
gain scores.

An analysis of variance performed using the gain scores as responses
showed that the differences seen were éignificant. The test showed that there
was a difference between audio and video. Three different approaches were
used to check the effect of time on the gain scores. The first analysis divided
the semester into three four-week periods. This gave some indication if there
were any differences during the three four-week periods. It showed that there
was some consistency across the time. Gain scores were first used as the
response and then the following three factors were used: 1) time period, which
was split up iqto 3 time periods, each of 4 weeks, 2) audio and video
interaction, 3) student effect. The analysis indicated that the time period
probably had no influence on the student’s performance. The key item that
seemed to stand out was the analysis of relationship between audio and audio-

video.
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Table 2: Analysis of Variance—Three Time Periods

ANALYSIS OF VARIANCE —THREE TIME PERIODS

Source df ] Seq SS Adj SS Adj MS F P
Students 9 16.375 17.125 1.903 | 1.25 0.283
Treatment 1 5.724 5.281 5281 | 9.04 | *0.015
Time Period (TP) 2 2.919 2.579 1.289 | 1.13 0.346
Students by Treatment 9 5.700 5.923 0.658 | 0.43 0.911
Students by TP 18 23.285 20.76G8 1.154 | 0.76 0.735
Treatment by TP 2 3.412 3.312 1.65G | 1.11 0.350
Students by Trearment 18 27.619 27.619 1.534 1.01 0.463
by TP

Lrror ' 56| 85000 | 85.000 1518

Total 115 | 170.034

In looking at Table 2, we see that the difference between the video and
EIL.IdiO scores is significant with p<0.015. If the p value is less than .05, the
result is considered significant. Because the F-ratio for treatment was less
than 0.015, that would show that there was a significant difference between
the audio and video. Time is not causing any difference. Although the gain
scores were smaller as the semester progressed, the p value continued to be
significant. which showed that the video treatment was more effective.

I then divided the time period into two six-week periods to see if the
beginning half of the course showed any difference from the last half. Table 3

below, indicates again that although the means of gain =cores for both audio
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and video improved over time, the use of video still showed a better gain than

audio only.
Table 3: Descriptive Statistics for Two Time Periods
Video Audio
Mean Std. Dev. Mcan Std. Dev.
Week 1-6 3.89 1.22 2.87 1.53
Week 7-12 3.30 1.00 3.16 0.84

After performing an ANOVA on the data using two time periods, the analysis

once again indicates that there was a significant difference betwezn the use of

video and the use of audio. (p=.015<.05)
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Table 4: Analysis of Variance—Two time Periods

ANALYSIS OF VARIANCE —TWO TIME PERIODS
Source DF | Seq SS | Adj SS | Adj MS F P
Students 9 16.375 16.738 1.860 | 1.30 | 0.249
Treatment 1 5.724 6.222 6.222 | 9.11 | *0.015
Time Period (TP) 1 0.509 0.508 0.508 | 1.22| 0.298
Students by 9 5.655 5.923 0588 | 0.41| 0.925
Treatment
Students by TP 9 3.744 3.787 0.421 | 0.30| 0974
Treatment by TP 1 9.885 9.175 9.175 | 4.49 | 0.063
Students by 9 19.810 19.810 2.201 1 154} 0.148
Treatment by TP
Error 76 | 108.333 | 108.333 1.425
Total 115 | 170.034
Since the first and second ANOVAs seem to indicate that time was not a
factor in the gain scores of the students in the class, another analvsis was
done using only one time period. Descriptive statistics have already been
given in Table 1. After performing another ANOVA. Table 5 below indicates

that there is still a difference between the use of video and the use of audio

in the class. (p=0.014<.05).
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Table 5. Analysis of Variance—One Time Period

ANALYSIS OF VARIANCE —ONE TIME PERIOD
Source DF Seq SS Adj SS Adj MS F P
Students 9 16.375 16.621 1.847 | 1.25 0.277
Treatment 1 5.724 5.670 5.670 | 9.14 0.014
Students by Treatment 9 5.635 5.635 0.626 | 0.42 0.920
Error 96 | 142.300 142.300 1.482
| Total 115 | 170.034

After reviewing the data thus far one more analysis was conducted. In

weeks 1-2 both pre-test and post-tests had six items while in weeks 3-12
only five items were given. The time was then divided into another two

periods as table 6 indicates.

Table 6: Descriptive Statistics for Weeks 1-2 and Weeks 3-12

Video Audio
Mean Std. Dev. Mean Std. Dev,
Week 1-2 3.86 1.21 3.00 2.05
Week 3-12 3.51 1.12 3.02 1.2

The differences between the means still indicate that the students performed
better after receiving the video instruction as opposed tn receiving audio
instruction only. However, when an ANOVA was performed the results in

Table 7 were obtained.
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Table 7: Analysis of Variance—Weeks 3-12

ANALYSIS OF VARIANCE —WEEKS 3-12
Source df Seq SS Adj SS Adj Ms F P
Students 9 18.259 18.351 2.039 | 175 0.091
Treatment 1 3.440 3.472 3.472 } 4.81 | *0.056
Students by Treatment 9 6.432 6.432 0.7153 | 0.61 0.782
Error 79 91.930 91.950 1.164
Total 98 1 120.081

This analysis indicates that while there is a slight chance that the
difference between six items on the first two tests and five items on the
remaining tests may be a factor, however the p value (.05<p=0.036) still is
low enough to conlude that the use of video was more effective than the use
of audio only.

In addition to the comprehension results, I also did a swrvey of
stucdents opinion about the use of the video clips (See Appendix A). Fourteen
questions were asked with responses of strongly agree, agree, undeciced,
disagree, strongly disagree. The students were asked to circle the response that
showed their feelings about each question. The results were then tabulated by
assigning a nwnerical value from five to one. The highest value was given to
strongly agree and the lowest to strorngly disagree. There were no disagree or
strongly disagree responses.

The means of all of the questions (See Table 8) fall between strongiy

agree and agree,




Table 8: Survey Results

Survey Question Mean| Standard|
Deviation

1. The preview questions and discussion helped] 4.7 0.48
me to predict the video clip.
2. The preview questions were at a level that I 4.3 0.48
could comprehend.
3. The comprehension questions and discussion| 4.6 0.52
helped me understand the video clip.
4. The vocabulary list was adequate for my 4.4 0.70
level of Chinese
5. The examples in the vocabulary list helped 4.7 0.48
me understand the words.
6. The video helped increase my knowledge of 4.5 0.71
the Chinese language
7. The video helped increase my understanding| 4.4 0.70
of the Chinese culture.
8. The picture content of the video was . 4.7 0.48
understandable. _
9. The spoken language content of the video 4.4 0.70
was understandable.
10. The written language content of the video 4.2 0.92
was understandable.
11. I understood the content of the video. 4.5 0.71]
12. T would enjoy viewing and discussing other| 4.7 0.48

Chinese video clips.

13. I would recommend this use of video to 4.7 0.48
other students or teachers.

14. T felt that the exercises were at the right 4.6 0.70
language level for me. |

(uestion 1 had seven strongly agree responses and three agree rCSPONSeS.
Question 2 had three strongly agree responses and seven agree responscs.

Question 3 had six strongly agree responses and four agree responscs.




Question 4 had five strongly agree responses, four agree responses, and one
undecided response. Question 5 had seven strongly agree responses and
three agree responses. Question 6 had six strongly agree responses, three
agree responses, and cne undecided fesponse. Question 7 had five strongly
agree responses, four agree responses, and one undecided response.
Question 8 had seven strongly agree responses and three agree responses.
Question 9 had five strongly agree responses, four agree responses, one
undecided response. Question 10 had five strongly agree responses, two
agree responses, and three undecided responses. Question 11 had six
strongb_' agree responses, three agree responses, and one undecidéd
response. Question 12 had seven strongly agree responses and threc agree
responses. Question 13 had seven strongly agree responses and threc agree
responses. Question 14 had seven strongly agree vesponses, two agree
responses and one undecided response. The students agreed that the video
clips were useful to them.

From both the statistical analysis and student response it appears
that the use of video in the classroom is more effective than the use of audio

only.
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CHAPTER 5
CONCLUSIONS

This study was designed to measure the difference of the effect on
students’ learning with the use of television commercials with both audio and
video and commercials with audio only. The students were given pre-tests and
post-tests for each of the video and audio lessons. The results of analysis in the
previous chapter indicate that, although both methods produce gains, the use
of video is shown to be more effective than the use of audio alone.

Most of the analyses indicate that there was a significant difference in
students’ comprehension when using video and audio. Some reasons that the
students performed better in the audio/video lessons may be that people
respond better to visual cues and that many people are from what might be
called the Television Generation. The video in television commercials is
especially designed to give many non-verbal cues. Material that might not be
clear in an audio-only context could be made more understandable with use of
the video. The audio-only approach did not offer as many cues to meaning and
students were dependent on the instructor to explain things not seen, if any
were offered.

There are various factors that could be investigated further. For further

studies the following factors should be considered:




1. Teacher Bias

While I tried to maintain an unbiased approach to the presentation of
the lessons, there may have been some favorable bias toward the use of video
and sonie negative bias toward the use of audio only.
2. Teacher Training

If the video materials are going to be used by other teachers, training
would need to be given to the teachers to help them make the most effective
use of the materials. Lack of knowledge or ability on the part of the teacher
could defin.itely affect the way the students perform.
3. Test Design

All analysis indicates that there is a clear difference between the use of
audio/video and audio-only materials, but the one item of data as shown in
Table 7 in the previous chapter shows that there is some possible connection
with the change of number of questions on the tests. Future study will need
to have a consistent number of items in each of the tests and perhaps more
itenrs on each test.
[Looking Alead

It occurs to me that the use of television commercials may have had
more impact on the students than ordinary television broadcasting. Television
commercials usually have more color, action and increased sound volume than
does normal broadcasting. Yet it is also possible that many people are used to

renoring commercials. It might be worthwhile to also try different genre of




programming, such as news broadcasts, talk shows, family dramas, etc. These
other types may have good effect on student learning.

In future years, it is likely that language classes will have more and
more materials presented to them tha't are video based. Careful selection of
material is essential to using video and audio in the classroom. Teachers will
need to be trained to select good material. Video in foreign language is not
good just because it is authentic. It also needs to have good language and
culture content. As computer assisted instruction begins to come into the
language classroom and multi-media presentationsbecome more commonplace,
teachers will need to sift through all of the materials and select those that will
ultimately provide that goal of all language teachers—communication' This
study indicates that video in the classroom is useful in helping listening
comprehension and should be considered as a part of future foreign language
learning environments.

Future versions of the videotape used in this research may have the
English titles changed to index numbers only. This would encourage the
students to follow the preview questions and discussion without any
preconceived ideas about the topic of the commercial.

Conclusion

The comments furnished by the students during the semester and on the

surveys indicated that they enjoyed learning from the video. They felt that the

use of video was generally more motivating. Some of their comments were:
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“The clip seemed fast, but after listening a couple times it was better.
I like the video clips.”

“The video is a very good ‘way for learning.”

“This video portion of class helps to make things more exciting. The
different activities everyday help to keep my attention and interest.”

“I didn’t understand a lot because it was so fast, but I think that
repeated use will help that to be better.”

“The words were spoken fast, but that’s how it would be in
China/Taiwan.”

‘It 1s very useful and helpful but it is still very hard to understand
Chinese—they speak so fast!”

The fact that they enjoyed the commenrcials so much may contribute to
the affective domain. The enjoyment of the commercials and the presentation
may have helped to offset the stress that they felt in dealing with the speed of
the spoken lang.uage. This may help lower their overall anxiety level and allow
them to learn better.

Furthermore, the data showed that the use of video increases
comprehension. It should hel inlong term learning. The analysis and survey
results support the thesis that use of video in teaching Chinese as‘ a second
lunguage will increase students’ learning. 1 hope that the results of this
rescarch will encourage other teachers of Chinese as a sccond language to

make more and better use of video in the classroom.




APPENDIX A: CHINESE VIDEO LE4RNER QUESTIONNAIRE
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Chinese Video Learner Questionnaire

Background Questions

Please answer the following questions to give us your background. Circle
the answers for the questions that have choices and fill in the blanks for the
other questions.

1.

2.

G.

10.

11.

What is your sex? M F

What is your age?

What is your first léﬁ'g;uage?

Hhave you studied Chinese Mandarin before? Y N

How many months have you studied Chinese Mandarin? (1 semester
= 4 months)

Where did you learn Chinese Mandarin?

Are you currently enrolled in a Chinese Mandarin class? Y N

If so, which class?

Which romanization system do/did you use?

What form of characters do you read? Simplified Traditional Both
Have you lived in a Chinese-speaking area? Y N

Where was that area?

How long did you live there?

Have you studied any other dialect(s) of Chinese? Y N

Please list it (them)

Where did you learn it (them)?

Have you studied any other foreign languages? Y N
Please list them.
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Module Learner Responses to Video

Please respond to the following items by circling the response that best fits
your feelings or attitude about the video, discussion, and exercises.

SA = Strongly Agree, A = Agree, U = Undecided, D = Disagree, SD =
Strongly Disagree

1. The preview questions and discussion helped me predict the video
clip. '
SA A U D SD
2. The preview questions were at a level that I could comprehend.
SA A U D SD
' 3. The comprehension questions and discussion helped me understand

the video clip.
SA A U D SD

4. The vocabulary list was adequate for my level of Chinese.
SA A U D SD
5. The examples in the vocabulary list helped me understand the wordé.

SA A U D SD
6. The video helped increase my knowledge of the Chinese language.
SA A U D SD

7. The video helped increase my understanding of Chinese culture.
SA A U D SD

8. The picture content of the video was understandable.
SA A U D SD

9. The spoken language content of the video was understandable.

SA A U D SD

10.  The written language content of the video was understandable.
SA A U D SD

11. T understood the content of the video.
SA A U D SD
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13.

14.

I would enjoy viewing and discussing other Chinese video clips.
SA A U D SD

I would recommend this use of video to other students or teachers.
SA A U D SD

I felt that the exercises were at the right language level for me.
SA A U D SD

Please use the following area for any suggestions or comments on the video,

questions or exercises.
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APPENDIX B: COPYRIGHT CLEARANCE DOCUMENTS
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Copyright Clearance Documents

I worked with Mr. Kim L. Smith, a member of the faculty of the
Humanities Research Center, in drafting the letters requesting copyright
clearance for the television commercials. I felt that permission would be
granted more readily to a university rather than any one individual. Therefore
most of the correspondence written from BYU is signed by Kim Smith. Since
both of us had talked to Lee Chen-ching, we both signed the letter to him. The
texts of the various letters follow.
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May 5, 1992

Ministry of Education
Minister Mao Kao Wen
Chung Shan South Road
Taipei, Taiwan, R.O.C.

Dear Minister Mao:

At Brigham Young University, we are currently developing an interactive
video/computer program for students of Chinese. The lessons in this program
will be used toenhance students’ listening discrimination, comprehension skills
and cultural awareness. We are planning to use several different kinds of video
footage for the program. We have selected video clips of several commercials
which have both language and cultural content that would be very useful in
learning Chinese. We want the students to have an authentic look at modern.
China. The quality of many of the television commercials not only sells a
product but opens a small window on Chinese language and culture. We would
like to include them in the lessons we are creating. These interactive
video/computer lessons will ultimately be made available commercially to the
Chinese language programs at other public and private schools at the
elementary and middle school level and at institutions of higher education. At
present the United States Foreign Services Institute, National Foreign
Language Center, Defense Language Institute and The Ohio State University
are very interested in being able to use these materials.

I have written to the News and Broadcast Bureau of the Administrative Yuan
requesting permission to use these commercials. I am also writing to ask if you
could assist me in gaining permission to use and make copies of the various
Chinese commercials for the program we are producing. A prompt reply giving
approval will allow us to continue to develop this unique method of instruction.
Enclosed are transcripts of the commercials and a videotape of the commercials
that we would like to use. If we find other commercials that would be useful
for teaching Chinese, we will contact you.

Thank you very much for your help.
Sincerely,

Kim L. Smith
Associate Research Consultant
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May 5, 1992

Mr. Hu Chih-chiang
News Bureau
Administrative Yuan
#2 Tian-tsin Street
Taipei, Taiwan, R.O.C.

Dear Mr. Hu:

At Brigham Young University, we are currently developing an interactive
video/computer program for students of Chinese. The lessons in this program
will be used to enhance students’listening discrimination, comprehension skills
and cultural awareness. We are planning to use several different kinds of video
footage for the program. We have selected video clips of several commercials
which have both language and cultural content that would be very useful in
learning Chinese. We want the students to have an authentic look at modern
China. The quality of many of the television commercials not only sells a
product but opens a small window on Chinese language and culture. We would
like to include them in the lessons we are creating. These interactive
video/computer lessons will ultimately be made available commercially to the
Chinese language programs at other public and private schools at the
elementary and middle school level and at institutions of higher education. At
present the United States Foreign Services Institute, National Foreign
Language Center, Defense Language Institute and The Ohio State University
are very interested in being able to use these materials.

I have written to the Ministry of Education requesting their assistance in
gaining permission to use these commercials. I am also writing to ask if you
could assist me in gaining permission to use and make copies of the various
Chinese commercials for the program we are producing. A prompt reply giving
approval will allow us tocontinue to develop this unique method of instruction.
Enclosed are transcripts of the commercials and a videotape of the commercials
that we would like to use. If we find other commercials that would be useful
for teaching Chinese, we will contact you.

Thank you very much for your help.
Sincerely,

Kim L. Smith
Associate Research Consultant
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May 5, 1992

Dr. Li Chen-ching

Director, Cultural Division

Coordination Council for North American Affairs
530 Bush Street, Suite 401

San Francisco, CA 94108

Dear Dr. Li:

Last November, Frances Lee Yu-fen and I mentioned to you that at Brigham
Young University we were developing an interactive video/computer program
for students of Chinese. The lessons in this program will be used to enhance
students’ listening (iscrimination, comprehension skills and cultural
awareness. We are planning to use several different kinds of video footage for
the program. We have selected video clips of several commercials which have
hoth language and cultural content that would be very useful in learning
Chinese. We want the students to have an authentic look at modern China.
The quality of many of the television commercials not only sells a product but
opens a small window on Chinese language and culture. We would like to
include them in the lessons we are creating. These interactive video/computer
lessons will ultimately be made available commercially to the Chinese
language programs at other public and private schools at the elementary and
middle school level and at institutions of higher education. At present the
United States Foreign Services Institute, National Foreign Language Center,
Defense Language Institute and The Ohio State University are very interested
in being able to use these materials.

We have written to the Ministry of Education and the News Bureau of the
Administrative Yuan requesting their assistance in gaining permission to use
these commercials. We are also writing to ask if you could assist us in
encouraging them to give permission to use and make copies of the various
Chinese commercials for the program we are producing. If they could send
prompt reply giving approval, that will allow us to continue to develop tnis
unique method of instruction. Enclosed are transcripts of the commercials that
we would like to use.

Thank you very much for your help.
Sincerely,

Kim L. Smith

Associate Research Consultant
Frances Lee Yu-fen

Materials Developer
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Copyright Release Documents

A letter from Yen Rong-Chang, Director of the Department of Radio and
Telvision Affairs was received telling of permission to use and copy the
commercials for educational purposes. His letter addressed to Ms.(sic) Kim L.
Smith is included in this appendix. Agreement forms were received granting
permission to Brigham Young University to use and reproduce sixteen
commercials for educational purposes. One of the agreement forms appearsin
this appendix and an English translation follows.

6S




Letter informing of Permission

Roprecllic of China

September 4, 1992

Kim L. Smith

Associate Research Consultant
Humanities Research Center

3060 JKHB, Brigham Young University
Provo, Utah 84602

U.S.A.

Dear Ms. Smith:

We are happy to inform you that all of the copyright holders of the commercials, that you
mentioned last, except "The Eyes" and "The Sightseeing," have given you their permission to
use and copy the commercials for educational purposes. Enclosed are copies of the

authorization and consent papers which were transferred from the Taipei Association of
Advertising Agencies to this office the other day.

We hope these Chinese commercials will be of great help to your students. If you have
any further questions, please do not hesitate to contact us.

Sincerely,

Cheop T
Rong“Chang Ycﬁ
Director,

Dept. of the Radio & Television Affairs
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Translation of Consent Form
Agreement Document

Rights to use and make copies for educational purposes of the commercial
video, with name and contents, listed in the attachment, which belongs to this
company, are hereby granted to Brigham Young University. It may not be used
for any other purpose. This is to be forwarded to BYU in the United States by
the Taipeil Association of Advertising Companies.

Signers of this agreement document:

Company name: Yongxin Medical Products Company, Limited
//company seal appears on original document//

Responsible Person: Li Tiande

Association Representative: Lianzhong Advertising Company, Zheng Ziyi

//seal appears on original document//
June, 1992

Name and contents
Exercise film

Tommercial contents (Lianzhong Advertising Company)

Grandson: “Grandpa, grandpa, look how many people are over there
exercising!”

Grandfather: “Of course, if you want to have a healthy body, you must
exercise more.”

Grandson: “I want to go too!”

Grandfather: “OK! Exercising often limbers up the joints. It's good for

the body. Let’s go!”

By exercising everyaay, you can lighten up the things you do.
Respect life, maintain health
Yongxin Medical Products!
Form Authorizing Use of Materials




APPENDIX C: VIDEO LESSON TEXT




#®EE

IL.

II.

IvV.

Previewing
A.  Guided questions

1. ARAMREET A E . MRS
2. BT EZLAMERE?

3. ML ERtS T HEeL TR Ty

4. AMERETF B 8 TR

B.  Predicting questions

1. BIRETBESNES?
2. iEARE T R AT
3. HMXFeHFIUTEZTE?
4. HITHGIEFUTAESE )
5. FREFRENACT Bt AR

Viewing
Recall any 10 words heard in the clip.

Fill in the Commercial Information shect (CIS).

Make copies of the page in the back of the text.

Comprechension questions

1 EAATRE e RS
0. B IR F I

72

74




VARTE % V847
AAAROERLNEE Y AL R

VARTAR LR N AL R

1 AR oo — A AR AE T Bl 64 AR, 7

FEH LR SRR

BAT IR B O HHER

Byt iRiE A BT 8.

At M db Aot RART VAIS S8R, A 1TRAFR
hERS?

O 0w N O v SJ.)

,_4
o

%%
NS

(487)

Fi 8. ! |
RAFHOEYE, v
ARBER, $TRA, RETE, -
F! —_ZWAKE! L
$ TR, 1R 8
RARRFH4, a5, i,
L hREE!

(4BA%)
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& Fo ik

1. U%VF@ kbu xiang tang "chewing gum"
HESAT BT oo FE?
What brand of chewing gum do you like?

% qi}lg "green:blue"

L o NN

I like blue mountains.

&)

Az LN
3. Al jlan "arrow"

A
E.; ?ﬁ‘ bow and arrows

4. }:,l pi;\m "picce"
KE—hofii.

I have a stick of chewing gum.

5. % bidn "to become to change"

'ﬁ‘ % 'f%.{/ﬂ‘ /L.

You've become more heautiful!

6. (63 ji\ag/e "price"
$ L0 A YRR IR

What’s the price of this pack of gum?
7. % baozhuang "pack"

KEkE O F PRI .

I like the new packaging of the gum.

74




8. %"f’éf lio shéng "the sound of gongs"
B FOF TV B FIEER § 50

One can hear a lot of gongs during the new ycar.

9. ‘ﬁ’ mai "to buy"
rk, ERAMAE?

What are you buying, sir?

Further discussion

1L —RATRO G B e

2. RIVAALAFDG AT VAR F 385

3. BftBAHEARERREATENNITE?
b AABILR —ERESE AR
Excrcises

L. 7%3?;2@ (Truc "O" or false lixn)

FRa5BELEA LA .
RAAXA.
AT Lok € A
FAT O HRRAILEAL T
FHrafts A 45, .
% 7R AAELFIHE. .

o o R W N




I

II.

IV.

3 EE) 0B (Filling the blanks)

A KRG EHOEE, A% R, RIETE.
F!
57 R, AT 1;115_% FX-NE =3
airakds, _ hRRER!

B. #f__! FWedE, 2hRLR, K
gt ﬁlﬂ“:@ﬁ . FTIRA, m
%1 BRHER, KT arogit Ak

.

/i%‘fﬁﬁ%ﬁ‘% (Romanization & translation)

=k
R4
B3
2N,

i A A

(W21

i%‘_é] (Sentence making)

.%
A
!
T
£7..

W DN

(W21

-1
B




V. é}]?;% (Translate the clip into English)
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FEB

L Previewing

A.  Guided questions

PE AP SRR AT AR R
TR T AT AR

A AR B A

PP 83k B AR R A B
AR AR R A0 4T 08 7
ARk R A T8 7

oo«

B. Predicting questions

1. EERETHRELZRATR?
2. WITTRe@F | LMEA

3. Rurie AR R

4. AR BT AR

5. AP e ATRIE?

6. fAPTST RERAT AR

7. TR A AT RN

II.  Viewing
III.  Recall any 10 items scen or heard in the clip.

IV. Fill in the CIS.
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V.  Comprchension questions

AR EE SRS
FARE b AAT BRRETF
RERRA LA
AP AT AR R A%
AP A AT AR
fbArag St 4afT 7
BAKGA LI
AP B A AT B R R A 4T
147 E R ot AT B TR
10.  WAILEART VAR 2[R,
11. T L 4

W

O(‘/J-\I‘C)'c;\

TRF

FEERE

& BARBEATA BILE SR
& B ARA #E5LAT 808
hadhig £ 415, "8

By e Foil 474705 ,
—iRFHEEIULE .
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& 3 Rk

1. 3R ping "bottle"
AR, HRT, AR, R

vase, bottle, soda bottle, milk bottle

o

¥ zhuang "packed"
#R‘;,é s ﬁ@i bottled, cannecd
PR TR

Please give me a dozen bottles of pop.

3. fRA be\{oji‘t'l "preserved"

4. B9 xiannhi "fresh milk”
EEIR AR o

Fresh milk is the most nutritious.

élﬂ{{ diqt?c "indced"
Yot E 1 E 5

Do you really know about this?

(2

6. Hadt, j-iexfe “"heated"
B iR R4 7

Do you like heated food?

7. "“1@ §it5ng "one telephone call”
HEHEE, TT—AFELK.

If there’s anything, give me a call.




8.  &3L dianhda "telephone”
THEET .

The phone rang.
9. £ %] sSngdio "o deliver to"
HRE AT R BT L

Pleasc send the book to the Li's.

Further discussion

1. EHNARAE 4 BMREEEIL B9ER.
0. TR EEE TR ATAMA?
3. —RVH ARG T RAL—A BATRY
s, FeERPE REAAL T & AA—FER 1L
Excreises
¥ | 21
1. EAE-FA
2. AP T
3. fMESRBAYERILE B Ay,
4. AAMRLE 4 BIRAFRILEATE
5. {EMMAPRLE & BARA B KEG E 1F05 .
6. AIPEFE RSt AFA AT .
7. RAPRBATT LT AR B 8EFLT
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IL.

I1I.

L FER B

1. &RMRBIRAEIL 4B,
2. BRMEAFAEGI .
3.  teddR HB.

4. Wk B,

%9

A, Bl B——AF8) —AATB!

g g R

1
2
3
4.
5
6

B. fl: ME——IFEE ) —— AR

D (a4 =N [J%] [\ —
3% ¥
So

c. Ml A——F A ——g A
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V.

Ug]
1




Z

I.

IL.

III.

IV.

Previewing

A.  Guided questicns

Prfa X FRAT L —A29H?

PrFaXFHE AL —RE?
TR B R Ao s R4 04 1 § AR —iR

PR B Fo X BRANE G FAEMPIEIRIAAE?
et ReF iR 4 PR 7

B8 B PR 12

o G R w N

B. Predicting questions

TR AT AR
ABKRE TR AT ARRF 1R A
EMRXFeF2TERETE

KA T R I E TR 3E

FANL T FH B REA T AT AR TR MR

Viewing

Retell any 20 itemns seen or heard in the clip.

Fill in the CIS.
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V.  Comprehension questions

A —AE R EES
Eato A AR T

BT AALA B — B AT6

AT ARE H Y

BAT B AP w0

P AP B o 0

AR AR |
R BAT Bk CLAR 1 80788 AL I5 T
3R R0 B AR AR

10. EAEERAR—~ (AR B X B2t iutay

© 0 N O Gt W N

“EW, rBERG

ok, A5 o

A AT !
SRR
#BET, BB,
4, B AT

AEH, PREITIATHEAIRTE .
fr a8, BEM ML E AR
e AREY, IfFHrEdi

AR s
eV
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A 54 Rl %

1. by SN S gaosu gonglu "freeway"
SR AR R, ARG,
The speed on the freeway is very fast. You must

drive carefully.

|3V

§1$ saiche "traffic jam"
%! AREE . AHFHMREET.
Ol! Another traffic jam. It looks like we’ll be

late.

3. ?f_‘%i%] l\i,wtl "presents”
ARuedp 217, BBATARAY

Christmas is coming. What present do you want?

4, "%‘& zuiba "mouth"
Yrtfgle, Bl

You really have a sharp tongue!

%54 yi;xg "hard;stubborn"
RIS BAIA RN, KR 044

He is always stubhorn and reluctant to admit

[

1nistakes.

6. —ﬁ-% qi/sh,i "in fact"
AR BARARMBRR, BT RER 4,

He looks fierce. In fact, he has very good

nature.




7. ¥ li\gro/u "reason;excusc”
AR B — B AR RAEY.

Plecasc give 100 rcasons why you love me.

VI. Further discussion

1.

2.
3.
4.

ot

Execrcises

AR KRS ol 2 A AR
PR3 ST Ao Rk BAR BRS04 XA
PR TR ONIT A R AR AR
BARFAEAE, A LR BEARAETE

AT O0EE, A B EAR S
AR AR A BIR R T AR5 TR
Z € Rihl, TNl

L AdEA

- VN

-] o o

9.

ER LERET .

RATTHHTBRT .

R RER AT Sk 2

RS RGR.
EERLT &Y @A ER.
EE—BETRE “EN TR I
HE k.

BRI L

BAT MRS .
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1. 3AXAA

% o M A R

1. frEERk 9

2. ER .

3. SRUBEELE .

4. AEREAT .

5. AR, Mk E AR,

. AT g,

1. E®
2.  ANig
3. HF
4.  NE
5. h..E

Iv. HEERNEEENR .

88
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I1.

ITI.

IV.

Previewing

A.  Guided questions

R

(3}

R Gy kA

PR B3R AR 5L

HF AR IO 484 7

T BAR AR L6 BT
BB e AR 3% T°% 1 Bt/

B. Predicting questions

1
2
3.
4

Viewing

TR R EE
KR H e/ ETAER?
KT R SIEEMT A S S
R AT B e R 8

Recall any 10 items seen or heard in the clip.

Fill in the CIS.

Comprehension questions

1. EAMEES
9. AP
3. fhAaE &4 LATARMAR?

89
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RITBIEESAT?
R ABEIEATEIE T FAME R ko)
FEELEHKTH

F & E 7T RABIEM

BB IEIA BT R BE E 3

E LT EHrtE#% BARGZT Y40 ?
0. DR 1R AR TIeEE0E

=N

© 0 N &

$2 5

RN

et

EEHEH,
GBI Z,
LR AL AR,
REFAAGER— A EIR.

SRR 6 AR A ASARPAR
PAKEAE
EFREH

& S Aa Rl vk
1. &3 danjudn "egg rolls"

R erBaney, e EE.

I like sweet and crisp egg rolls.




[\

(1

,E’é'“ﬁ— xiz\{ng da"ngniz/m "those year"
e FRALEH LS R R

I was a well-known athelete in those days!

3‘.?.;% rénshi "to know"
PRTBAMBATE ?

Do you know that person?

AR chanxiang "gluttonous look"
fet okt kaF A 15 fEk4a .

He hias a gluttonous look whenever e cats ice

crealnll,

‘}g\#ﬂ #| ufei xiahgdio "unexpectedly”
RALEUR AR T !

I didn’t expect you would really come!

tH 3, chuxian "to appecar"
i MREEF AAE B A

He has appeared on campus quite often recently.

fﬁ]ﬁ& fanban "reproduction"
Irfalffd R AR . M A
You look so much like your mom. You arc her

exact image!

Further discussion

[\~) —

PR B —ARRKR AR HPIRAT &5
PRI SCAFARS AR AP ] B AR S 0
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3. WAEMEZIIARTERIEG BHE
4. PRESRDEER? EAET VA IR EOAR
5. FaRED M ARE RG-S

Excrcise

I. A AER4 (True "O", or false "X")

E&%EFe “K” A FFEEIR.
E & EVLRTRA LG R
FLECLEEAET.

EEEF BT

& £ T RAGFRBMAG KK
EEENTTF T E$LE#

‘AR IREFRES LT

‘K7 BAaE G LT TF AL .

® N D G N

IL. fﬂgﬂfﬁ'lgﬁ’(()loze test)

EHE-M! BEFHK (RIS
LA . BIEIRA
& LA — 1Aty .

IT1. fé‘,/ﬂ’] (Sentence making)

g
A

1
2,
3. RA8EF]
4
5

A
4,

92
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IV. fr]]é; (Translate the clip into English.)

93




ok

I.

IT.

I11.

IV.

Previewing

A.

Guided questions

A I SR

G 42 338 R E AR B AT
BRI T a6 A 8 B
— AL AR AR AR B AT ARk 6] 3 0
TR KA AR AR ARG ARG 3 7
WERR AT O & 75957 BTk

Predicting questions

1.

C.n.hw.w

Viewing

WR AT R S &R E5 7 R T 452
RS

KT F 2T M T &
AP T R85 2| AR 7 9

RIIG A EUR § A% AP s AR ER 2
IEABRRE0 B 67T 4 TR

Retell any 20 items seen or heard in the clip.

Fill in the CIS.

1.

Comprehension questions

SR

94
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R AR R

AT falaty, 4R, e HBENE

142

1 BB Iy Fo SRR AR AT AT AR AR B 6307 2

AT F e

FABEL LA BILERAMNE T KR

Foill 7

AP (B T VA B AR - R — 20y 2 5% 2

8. AFTvAE B B a5 ¢

0. IZA—EBRREARIE FAPULARLLR T T VA
e

10, BftBMHEETE “EE2 8

w1

o G

=~

HUL
FENE

LW N X T

N T
AL,

AR ARRR .

ZA AR

Ak,
BBt B LA

A S Aa Bl

vV -
1. Kt ] ninyue "New York"
95

o g7




IR E B F —KIKo

New York is the largest city in the U.S.A.

E_.?;% bﬁali/ "Paris"
ERAER AR,

Paris is the capital city of France,

4%3% Iindun "London"
RIELFR BT

The Thames River flows through London.

RER z‘l:ici;i "very close”
IR IELARR. .

The road to success is very close.

ik xianggang "Hongkong"
FRIAABAEE “RHZHR .

Hongkong was called the "Pearl of the Oricnt."

Zﬁ““,ﬁ*\-—: du §i wu er "unique; the only one
A P8 R JE .

This is the only restaurant in town.

1‘%% w;mxia\ng "every phenomenon
BREIRR, EREH.

Spring comes round to the carth again and

cverything looks fresh and  gay.

96
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Z_ zhi "of" (formal)
Ka7L R ERYFE.

I agree with you 100 percent.

fl‘ du "capital;center”
FRA~BERIHK.

Hong Kong is the center of everything.

Further discussion

1.

(]

(S

WHFRIRS Jr CARF L —EAL T ©F
TS N E R BT CHERAATEA? firlis A
HARES

Fidkfag @lﬁﬁ“}%ﬁﬁ% 7 fhFo XA AT AR R 4%
WMo, BT REFHBA L — B R 4G
AR 7

P8 B PEARTT AR FEAT ARt 0

W58y, mF, K% Mg gy
158,78

WA T @i I AN TS

BERRAE, TR, S, &iﬁ %ﬁ%ﬁ,Mﬁ,
R, B, AFM, #4435, B9, T,

G MEIK.

Excrcises

L.

)%_5”5& (True "O" or false "X")
IR dnty
X b A

AT oAF 2P BT 4
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IL.

III.

© »® N o oo

10.

BARAR % SR -
ERETIEEL,
HREHE,
BREATPEA

R —BRARF O RLT
#9402 B AR R,
ARFofR ST —AE—4%

Bl AL 8.7 %4,

] 842, &, a8y, hik, o, Fi
TR Y, LT GH, E4A

4. BRAER.

(S N S I

th, 23k, %, §F, £, 2%
#E, 7L, FE, #R, BT, @A
ik, £, AR, LR, KK, &K
A, &, BRI, AEN, EH, 3

e AN R SR A
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R

I Previewing

A.  Guided questions

1. PR A BSR4
o, BRI
3. REHFAEER
4. MR RALRAR

B. Predicting questions

ATHRAMERS?
KB A EE D
KB BN 697
RITTRA A 2R 1A
RAPTT R A

A

II.  Viewing

[II.  Recall any 10 items seen or heard in the clip.

IV. Fill in the CIS.

V.  Comprehension questions
L AR
2. BA—AWEREG?
3. AREARIET

99

101




I8 A A AT AR 1R

AP AT R B3 0

AR BT AR LR 8%,

T AR B PEEE F R K
BATNE B ETSTR
RERA BT A EH 150
10. HTEH AT AR

e

O 00 g O o

ok &
s

“ARIRHEARE—TF T8
IARSEMATRARL TR
R, EENERER
Rk RAEH R
e,
ShH R AR AR

v‘?
\§
R\
v

£ 3o Flik

1. E’F&a?r]‘ y?x’njirrg "eyes"
AEATAR AT AR X% .

Her cyes are big and shiny.

2. )@'é?,{ y-i.ngé-ai "should"
VR RER BRI 3

You should’ve come to me first.

100
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3. ﬁi,é’; Xiuxi "to take a rest"
*FE, REBEZAKELE—T.
I’'m tired. I think I should take a rest.
4, SE&E J;ll: "distance"
FAEBIBKAPERR A —F.
The distance from school to my house is about

two miles.

%’T?l h¥oxiang "scem to"
RIHIRAANRAE, TR

We secem to have met somewhere before, haven't

(1]

we?

6. it j;n “close to;near"
L, HEE, A
P EEGTRILS 7

Do you live near close by?

7. 7N pa "to lie on one’s stomach"
PRI LA AR
What are you doing lying on your stomach

on the floor?

8. a%“/;ui alichu "in a dark place"
WA REABE RS E Y

You can’t study in a dark place.

9. 'f% sh;.ng "to hurt"
PG T %

Did you get hurt?
101
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10.

11.

13.

igzi;', hZ/Li "still, yet"
RE Sl YK LR,

I don’t know your name yet.

3"5*1' qug ""pleasec"
it

Come in, please.

% bang "help"
HHK—T 415

Would you please help 1ic for a moment?

,ﬂ.g\%ﬁ zh\aog:ru "to take carc of"
A7 47 BB AR A ToFT !

You must take good care of yourself!

Further discussion

P O~ R )

~ O o«

MARTRER? R RFFHE A AR T A4,
73 i

AR R R L K APk F-B 404404 2

ToFK LR EAL R AR FiayaRes o

A TR AT R 3T v AR 7
HTARF T 2R ARRAAS
%%%%*ﬁx%ﬁ&%,%%ﬁﬁ%%&%%mﬁ?
RERAI4AT? doR AT, Prdoill i TTHE
Aol BT IEA M 7 LoR RN LIRS, 42
EARRARRE, , 1S E B
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Excrcises

¥ |21

P BT AHTH.

SHAEH KRR T RHKRE T
GG RAF TIRNASEHRIL T
2GR & R .

BT AEAETH.
NAERTF LEE.

LGB IR T
B A IE AT B 3
RREEHGYH.

10. fufPREq), REAREAT.

B W =

e R A

. TR T @eh#it.

Bk DR, EEET @I T, B
—T7. |
DB 4GS, BRE, KARKE..
A5 . HABARE  MIKRET.
DER AT TR, 4548, REel AR Ky
e, AT 1RAT,
WHe5 33 A ST

n. T @eF RO T 6T

LR R —TF ke T
2. MR SEHE MM Kit T
3. EBEAEE BRNE R
103
o 105




4. AERFAH GEA.
5. R4 RS aRek BRAR fhay.

V. FHICEERNAEMEZER A,

104
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Pk

I1.

III1.

IV.

Previewing
A.  Guided questions

P EA AL A
PAKEAA—K
FAKE R AR AT R
P AKER R AR AT AR

~ W o

B.  Predicting questions

SRS T Ao R — 1855 B A4
AR SR BT R A5
BB SRR A
EITHAFENT B L &
HATTREATEENT A & 31

S S

o

Viewing
Recall any 10 items seen or heard in the clip.

Fill in the CIS.

Comprehension questions

AT A B RE
AR AR B 84 5%
AR s AT RS

105

W
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4. HEMBALBIM

5. f APt AR 4%

6. MAMEXBERAGT?

7. PR RAFEE

8.  fuAPARRF AR

9. ABEET

10. RERARMTERT? foZ BEEHHEMIL?

PAE
LTS

P AT, FFAETR

D AR BAPFARE—F T .

D EER R, RIENIAF SRR AR

P WG R K—Ae L F A%, ARRE LARAR
BT, HTLFE4F53.

DAL AR T, BRI R
i

4 (80

“ 8 AN
SEPREEARE
S —AR T A
#RE, LAWK
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4 30 Al

—

[y

B to get together"

@ﬁl{s s ﬁ"‘ﬁi: ﬁ@\
AR AEFAAR R B— B 4

We should take some time to get together.

cPﬁk zhongqiu "the Mid Autumn Festival"

PAKE, PR

BEFANATERA PR, ARG LKRASE AL
A8,

The fiftcenth day of the cighth month is the

Mid Autumn Festival . On that night, pcople

watch the moon and eat moon cake.

s 4 - 7
& & dangran "of course"

‘f' PRI A 7

D KE RN
A: Do you remember me?
B: Of course I do!

H;’E‘, yl\mlia\ng “the moon"
, > o Q9 )
PR AZRE, %5, %E.
The moon of the Mid Autumn Festival is the

fullest, the brightest, and the pretticst.
"gﬁ%‘ T he zui le "to get drunk"

A BEET .

You arc drunk again.

107
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G. «ﬁ*m#\ ya0 bu ran "otherwise"
i —EATRT , BRREBEAFIR
He is definitely not coming. Otherwise, why

isn’t he here?

7. '%J' kén "want;would like"
AF, HAH
VEES FESTE X

Will you listen to me?

8. ‘{gﬁ"? luosuo "nagging;babbling"
Rl , BBk
F AR EREF

Young people don’t like nagging.

/
he "box"

:j-
AR E TR TR

What is inside this black box?

B B

10. '%1_')51 sh‘z/mgy\ue "to watch the moon"
SFFNBEART AR
Wlere are you going to watch the moon for the

Mid Autumn Festival this ycar?
11. "“7*@_ ;i(‘{i "together"

K —A A ST K ATH

Shall we walk home together?

108
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13. fi‘t’% ji:';,oqixfg "friendship"
X
AP B TR AT

The two of them have a very close friendship.

VI. Further discussion

1 AEROAS—RT AT RS BiE?

9.  EFREARGATEF RS B

3. THBRHEIUF @ —A2BRE Y RAESh ik SRR Bk aY
JRE"H ~

4.  PRAEHREAR, FHRBAHTERIFRER?

5. EAAKREAATIRAR fop R Epid L —A2 7 JRinBidt
RATEYTEH T AR

Excrcises

L A&JEA

L FAAE K .
AP 303K

AP HRA BB T . -

- S —Ae E A
EPH—BABRET .
"BEEGA — H R

% —BAE A BB BAATIE .
ReAPART AT E T

P AP BA Y ST AR A FRAT
10. HAETRAAIEFE TR -5

109
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n. R T&a-F
FAEF AT TR F54FE5 1 BARR

FAFRAT,
ARREE LART, T i,
o FFPK
K -3
PR BFET 7

BB IER I R

n. AT &@ERLE R — B E .,

1. P& 2. BAK 3. A&\ 4 EF—%
5. A% 6 484 7. HH s %L

V. HEEERNEETFIR AL
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ER YA
I. Previewing

7 A, Guided questions

1. RHRE S RAPEAR ARy
FaER?

2. PRAEEHHERSG 4T 8 Attt RS

3. BEHALLTRE

4. B EHfo—BALREH ML5 &
AR |

5.  BFHfo—BARE GHTAMME

6. IAREEHF{BAMREEA MG BfE

B. Predicting questions

L B THRAM— A
o RITTHRIRETE 43!

s RPRTHREA ST EE @
L AR AR U B

II.  Viewing

I1I.  Recall any 10 items scen or heard in the clip.

IV. Fill in the CIS.




V. Comprechension questions

1. BREEARDGREE

2. BABREFaBATARMAL?

3. REARBILHASATEM L

4. REAREP DA AL
5. REARIR $ AT ARIE 0
6. IR BT AR

7. BREFEGATESRE

8. BAAETEGHford EHTRMALY
0. RBAMMABIMAE"

10, FABESfodk oAt AME

EHE
s NE

BT WA, WA, BRI S ALE SR

WA AN BRSNS NN, hE 5 %
ek 7 N

Bt BBk

Wedv s R FEESATR, SR A 7

AKRIES), FTABEME],
BEEG, G,
AT B !
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4 340 3k

(21

1%@/7 yﬁndoﬁg "excercise"
PFas SR AT B ES)

What exercise do you usually like to do?

ﬁﬁ'ﬁ%‘ y/eye "grandpa"
RETHETAKAAX . RIS .
My father’s father is my grandfather. I call
him "yeye".

S
=X 7K dangran "surely"

“EgRPX 20197 7 “FRE 7
"Do you enjoy Chinesc 2017" "Of course I do!"

’flt/:?: ji:mk;ng "healthy"
FREHTVMESBALE
Getting exercise every day may keep you

healthier.

— ¥V
BB shenti "body:health"
REGLFHAKRST, FFEH,
I am not in good health recently. I get sick

very often.

5% hu’odo\ng "to move about; to exercise"
RBATT , 1R FARINTES).
The weather got better; lots of people are

moving around outdoors.
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10.

11.

12.

13.

}Ai;‘_]’EFEJL' j_i.ng‘{x "bones and muscles;joints"
BEHMB TV AES R .

Running frequently may loosen up the joints.

?gé%é: qi?lgso'fxg "light;relaxed"
ft s B e T — R A Ak

He finished his daily work with ease.

#¥ %] bandao "to get something done"
ARG/, BRAMAEE.
If cue works hard, there is nothing he cannot

accomplish.

—ﬁf—? zx-fnzhang "to respect"
FRAHEAARETHE.

Chincse respect teachers very much.

',*._4'[1\ sh_cngm\ing "life"
ATHEAEST -

When people (lic,- they are lifeless.

Qﬁ.%‘i weihu "to defend, to maintain, to keep"
B T4 nast g, LB EY .

To kecep your health, you must excrcisc.

%-u% yz\top{n "medicine"

AT R OB

Arc vitamins food or medicine?
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VI. Further discussion

F AN B A

P08 — A RERA ST VAR R B Bt

BATBRR —HABARIL ) AR R F X EFL45 1

Bt AR

8. PRBBRIARE T, BRETEEHHAFH § 21 {0k
RTS8 TESREEHAH £ )0 1hiriey J 475
B AR

5. HHWRAES, HEFEHNIZ M.

L N

Execrcises
L &dE#
L AN EAAE .
2. D IREEANTA.
3. IEEFHRRBREALEY.
4. FHRDERBEGHRBA MRS SR,

AN AR (%P

AR ‘A& AT AR,
BT VAEE T

—{BAF T8 F R A B IR B ST
BRMEIRBETR R E—ME,

© ® N o o

1. SET&EBREFNPL.

1. yundong 2. shenti

3. huodong 4. jingu

5. qingsong 6. zunzhong
1156
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[
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7. shengming _ 8. weiltu

9. Jiankang 10. yeye

1. 3EERER

HTF o “FF, F®EF, SEAEFEAAL_ R

e oM RABARAE N, RS S
Egrp 7

HF o KRk

Td: “AF FEFEY M, A A7

RRES), WA IE.
&, RHE.

v. Al ‘R R RETEFH.

HEN G, $ 58y
Pt S, EI0HENS
SENER, B R
JEFEOIR ., 48w B
B PI, RREY

[<2 S VSR -

V. HieEERNEEEER T

116
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RF+5

L. Previewing

A.  Guided questions

Lo IR RFBAL RS,
2 AT AR R A EF e

EX
3. ABRIAETHRHRMAEFEREE &
AR

4 AP B AR EARR R T

1. BT E e RE

2.  WIRBSIERHARMRT L E)

s R R

o BB ATR A M Bl

II.  Viewing

III.  Recall any 10 items seen or heard in the clip.

B.  Predicting questions
IV. Fill in the CIS.

V.  Comprehension questions

1 ERAFENEEG
2. RAAKREfFEAMA R

117
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KT PAERE] “BH” RE% B
EAEGHFEHT AT

KAV BT VAR &1

AR AT TR AR

B A R BRI FE T v ARG TG
B P A ARETER MGE 640

RSP A BSVER T v AR by
KL VAR 21 RS F57

s
e

p &
RENE

HMAEBTLIFE (REmEH)
TAERTE R, BEMRARHERE
(ERRITR, ALamte, #Hyaih)
TREY, CRENAEEA XS,
o RE AL O T AL PR IREF,
(GBGK, H¥E, REK, 4T
MRS F&, FHEFH 5.
(%5, 8, FRFCHE)

& 2E)Fa Bl
1. (&% yinxing "invisible" -

SRR R TF .

Heart discasc is an invisible killer.
118
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(a2

%‘jﬁ\ shbutdo "gloves"
AARIE, FE4FBPARRERL.

Gloves and scarves are important in winter.

%—@' sﬁiyan "experiment"
WERAMALTREETR

He works on his experiment in the lab everyday.

Vs
#48H zhengming "to prove"
[y . Lt Az Az 2
TRBEFIRARFRHRE
Experiments prove that water is a mixture of

oxygen and hydrogen.

ﬁfﬁi‘ xiﬁgche/ng "to form"

KGR, T —EAME

Pcople squeezed together and formed a wall of
flesh.

{%gﬁ baohu "to protective; protcctive"
ARGP], KA LR a R AR
When you go out in winter, you’d better have

some facial cream to  protect your skin.

AE nio "membrane"
HTFH AR F LR AR AL
Handcream puts a protective membrane on yow

hands.
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10.

11.

12.

13.

14.

ﬁ&;}zﬂ sﬁarﬁi "acid"
R TR A .

Acid is a poisonous liquid.

&8, g%ju/e "to insulate"
BB e s ek R e 7 .

The thick glass insulates from outside noise.

)%_.PQ weixi¥n "dangerous"
Po LEEAREF, HRIRAMR
Driving is dangerous when there’s ice on the

road.

v
:%]'7] qingv;u "please don’t"
3‘%‘?]%@ Please don’t smoke; No smoking

) ZHEN De not enter

7}?;1'551 m/ofar\l/g "to copy; to imitate"
DR B BRAT

Children like to copy adults.

ﬁiﬁ y\(()uxi;o "effective"
AR AR

Is this method cffective?

v ks .
ﬁ‘ “‘é you yltzto "valid, sharp"

BB —5!

You are rcally sharp!




VI. Further discussion

L BARSEAE— AR CRREY 0 AR
F 847 7

0. BATEEL L Rk, HpE

s AMAEA—RAELE ATE?

s BRI D CEERSE” AR ClEHUFAR
A AR AR Bl f4 377 ?

Excrcises

. SAEA (True "O" or False "X")

1. MARHFERRSIEHE.
2. MEBRBFHLEATERMER .
3. MABABHMFERTALETREEA.
4. FEBRTvLEMARYFB1R4ATH
5.  EEREfARRAen .
6. MRS FHTvABMKEL K|
7. ARMERAITEFELNRG.
8. BETHEGTF.
0. ERBERATIMBRTVTE.
10. “IFHERFH—5" RABA—AFEIAREL T

I1. iﬁ.éﬂ/ﬂ‘]éﬁ‘ (Cloze test)

MESRTLTE (TREA)
___AMER, R __ .

EERR R, Aat, #Fw__ )
T, CHEBAREAR R,
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 RRRERY_ PIREEN_
G2ask, BEFE, RHK, BT
AT L
(F__ , 8B, FH/__ #HE)

m. A “id . KET®EE.

#l: CRAKGEHRE .
Vi A% TARRE A X B, -

LA .

ful TRMER .
AR RGHTF .

A SE BB T4
R aRBT RO T,

e IS -

(v}

IV. #H3F (Translate the clip into English)

122




LE5

I. Previewing

A. Guided questions

- 8 APk B AT AR SRR
A ARRAER

R AAARLATR, 7

Y3 BikBH e 6 AT A A%
HR ehAF S BATBRE R

SR U

ot

B. Predicting questions

BARSTRRERT/A?

BITR SR 2T AR EE?
BITTRGIEEUT AR 6357

BATT RS IEEUT AR T4

R AR AT a5 AT AR AR ?
AT R g AT BAR B B
HERRERA T AL E St K2k ?

N o os o

II. Viewing

ITI.  Recall any 10 items seen or heard in the clip.

IV. Fill in the CIS.
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V.  Cowmprehension questions

1. EARMAARESNEE?

0. iEiEAE AT

3. IANASEAFGAER T KIMERLER

4. AARLAABIEAR TR

5. iESAR AAE B AR TR

6. EHARAMEEGBEMBMRAR

7. RS AR ek B R4

8. IEfEEENEALR AR

0. JEEEPHM—H TIER MR T L MR8 R4
pep Xa k!

15
o Ak

(353F)

R, vRETeaE ok, IR

AEHEA,

fl RS,

Bk

IR,

FokBiR,

AR

SN IAR,

BART!

&L

(FAE)
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s o Flk

| 1. 7% quﬁn "spring"
Rk, BE, AR
LeR 400 ) Sy -

The spring water here is clean and cool.

2. '&‘%{ sfliji\e "the world"
ot — A R ERRKE?

Do you know how many countries there are in the

world?

-

3. %Tf' ngozﬁi "juice"
Hpgg (R) i, BA (R) i, #iF (R) i
orange juice, pineapple juice, grape juice
B RBKREFBRFORTT -

I love to drink ice cold juice in the summer.

4. 4‘}1%5; lir\llgdai/o "leading"
F BRAAAE A K BT A BT |

What is the leading brand of grape juice in the
U.S.7

D“}f'\ kguw\ci "taste"
1R EHRATARES O% L uRE R G ORY

What kind of taste do you prefer? Northern or

[

sonthern?
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6. E%é’] lezllbfli de "real; true"
EA—EATHRE.

This is a truc story.

\

Q\

7. gﬁz:‘ jifezc?u "tempo"
H A E AP F At RIR B A

The youth enjoy the fast tempo of rock music.

8. é] #ﬁ’] z\ira,n de "natural”
— VAR A R RENEE T

Everything happened naturally.

9. %%‘ sh‘engfin "sonund"
18! ERMAERE

Listen! What’s that sound?

10. 'gﬁ'@f‘ x‘i.nxi;n "fresh"
KB IEaRR

I like fresh fruits.

11. -f;"%\ n{ciw\éi "delicious"
A ERART !

This dish is extremely declicious!

12. & y\u "be going to" (formal)
AR

I will go with the wind.

13. 7 di (to drip)

2B TIRRT
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She was so sad that her tears dripped down.

14. A lin (to flow)
B HH RBROKT!

Mmum, it smells good! It’s making my mouth water!

15. —%‘ﬁ zl{-ua.ngui "display case"
AR RS F2AR S AR HAR.

There are many clothing display cases in the mall.

16. J’.T‘F sh\angs\hi (on the market)
BRET, BALTT.

Summer has come. Watermelons are on the market.

Further discussion

1. BEARESIREARNRGR G4 BITE?

2. HABRKEHIR B AR W RO b b T AP
TPARARIEIE R Y BT R

3. BMARA AR SRR A R AL
T AEAROHZCR 7

4. BUARLETNHA

5. BAFEEATELE T BHASA 6 RGETR?

Excrcises
1. EiEA

1 BARA ‘1’ +B . R
. BFEp) PREYR .

127
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I1.

II.

2. R (P. % . T
. 3% %k,

3. A (F. AR L. &L
&. S) 6EA.

4. ERA AR (F. 95 L. BF
e £H) .

5. BRRTE (F. 378 . Ik R. 1540

6. FRRETRAR (F. B3 L. 153
#. ELF) T

SR

A, RRITE_ vk, LR
BRey_, A%Rey_

AR

____’G‘kiﬁ ’ _____&iﬁ ’ E?%'
HK I LR,
BARART &

%4

1. R

0. HEHY

3. HEREY
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V.

4. F%k8y

5. L
6. M%&
7. AR
8. EA
9. T
10. Rt

HALRE R BEFR A




KT
L. Previewing

A. Guided questions

PrS-F- 2R T 1
AP > ot it 0
ARAEAEMA TR T AR ST

g Fda AR AR 5%

B A
PRty A B3R E Ao AR E 5050
YReT VATREE F B 5% 0

YA KB R AT 7

0 N O Gt L N

B. Predicting questions

AT R A B RS
TReAZBALR?
feire AT BT

RAPIRFG h RAAT BT 7
AP BE 5 AT AR AR B9 A AR 7
CRIZOEF T E A
R TARI RS A ey 155

II. Viewing

IIT.  Reccall any 10 items seen or heard in the clip.

130
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IV. Fill in the CIS.

V. Comprehension questions

ERBEAERTH?

R ARSI

AT ARSI ) KL LS4
EE A RE
RFREFEEATEE
RFEHEEHM ST R
R FFfodf sl 10
SRR T LB e R
RFZEIE R

0. HRRTFeARSEER BE
1. IERMEEGN KL

12. E1AE ST AT

= W N =

O 00 3 O v

RF%
o

(RAARETO+ 5214 )
F &, £ EH—T.
KH,: Bt &,
(EXe¥%..)
BT BAY, KAXEBET, FEHNSET, 24
FTISHAATAF T -
SCHL s AHeeR
(R4 IE...)
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T A% AKEIE%
KH: REREERL!
BF AT R, T8

KA ALE M, JLERN!
KL PRt

“ A GREr AR

ok 3 Al

'3;? .% bhodao "a prosperous island"
EHAEFS .

Taiwan is a prosperous island.

—

2. ./fi zl15ng "a clock"

+E8T, #%+TT-

It’s ten o’clock. The clock struck ten.

3. 7§ (4%) bi:{o "a watch"
GRFET RN

What’s the time by your watch?
\
4. B4 nian"to read; to study”

BTG

Arc you studying?
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t

10.

11.

7”‘1:_: whn "to finish"
S ok 2
et AT o

I've finished eating.

1'/}5'%’ zioye "homework; assignment"
RERFIRSVEE

I have a lot of homework today.

Si;ﬁ. hz{iyc‘{u "and; besides"
HKB2EE, §5F, RHBAE.

I have to read, write and do my homework.

%Hg diann¥o "computer"
8 Al X TG ?

Can you use a Chinese computer?

iT ('@H%) dva "to type (on a computer)"
KAesE AT TR T .

I’ve typed this on the computer.

g’ﬂ%’\ y-ileh;xi "a date, appointment”
KERE, Ao AR A 1BEE

I Lave a date with my girlfriend tonight.
A
1] %3 xiaoxin "to take care"

8, 1ok P2 ] of !

Take care when you go out in the cvening!
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12. H?Ha‘i slr;ijiz{‘n "time"
AAEFI] G

Do you have time?

13. ’f‘k./.ﬁ‘- d\ai ggu "generation gap"
ARG EEINEFH N
There’s no generation gap between me and my

father.

Further discussion

1. BEEAFRNTAATAETEG E
2. HAAKHARFRE ZTAME?
s IR FHMRATA AR TIRE R
L EERFRGERRT RIEER £E N
5. IEHXTFAHEAANE? RN TAE
6. IAAREFSERATAMG?
Exercises
L R

1. EESESEAZRETIR.

2. RTEARBRATN.

3. RTRIAEREESRET .

4. RTFRERERL, TR AT,

5. BERILTLHEEE.

6. STFEFEEMBIRE B,

. BRI AMERTEE.

8. BERATFAILEE,
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9. KTFRITTER.
10, REBETHERELTHE.

1. 3E%A

BT T
HAXRT,_
AEE_ 0

2N S
AeREER_
g !

[S2 - VS VI

. Rl T &k

1. 1:00 a.m.
2. 3:30 p.m.
3. 9:05 a.m.
4. 12:00 noon
9. 7:48 p.m.

IV. fﬁﬂ&%%‘f’ﬁ’]%‘j’i‘é‘%ﬁi?@fkﬁﬁ_ (Complete the

following  passage according to the the dialogue)

RAIG  ARMEERS | AAKATH. KE TH5
. LAKGKX_ET, T HT. &
Toah4 7. EE—RGU ATRA_ A,

BlR  RGR RE R . A
KAk fi—ded), RATA__,
%ol REEST =R
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KBS RTETE RTE AT Hb . #Afo
Gk R fha ta K BAA
#a. LERLHMIELY . BHRPTRAZME
BA_ o FERKZRLGRE LR,
b 2ERE A AT

V. B NEEER A .




L. Previewing

A.  Guided questions

1. REABE&GAEAT $ ) AT 475
oL E BARAT BRARAF

2. WA T RNBEHRE T —AAT LURFEARE
F AR .

3. PR URR RAEFERIE TR T BT

4. PREREFR ARG

B.  Predicting questions

1. R AR RS
2.  HMTaSFEUT BN T E?

3. LT RSIEETERE F)

4. RIS eHEUT AN

5. REREOARBG M ESE?

II.  Viewing
ITII.  Report any 10 items scen or heard in the clip.
IV. Fill in the CIS.

V. Comprehension questions

L. EARHGEES
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FEEFIR § AR —A AT AR

AR T 305

T 2RI RE 6 dhoB 7 IR0 b2 AR
APRBAE IR B IS,

R 23 4% B0 2 3 L AR

.64 ik Fa P AR AT AR ANE]

P BAT AR A AR TR

B BIRTF R B

BAFR A A —K R 3328y

—
e

R M

TR,

ANEERIMFE, .

PN L

TR, LHARRE, BIME.

fafa £k, ~LRAL B, BHRE.
A& Jetta, @‘#&'fff\‘%%‘ﬁﬁ%%‘\ o

AL, RERE]

& 3o Flik
1. }if zhuzhong "to lay stress on"

FRAAGF LT TR,

Chinese lay stress on stroke order when writing.
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ot

EJ%F jﬁbl\l "part"
PRIAE PR A1 2 F0BR AT -
You mustn’t be concerned only with the partial

and the immediate.

#éf@ tese "distinguish features"
o B AL E AT AR
What are the characteristics of Chinese culture?

2A N .
# lun "to consider; regard"

ERGFRATE, EETIAURLRE
These two objects are entirely different; how

can you consider them together?

4%, xéetoﬁ’g "blood lineage"
AR+ R it ARA

He is an American of Chinese descent.

R#s i ﬁa "price"

Jiage "'p

PR32 A% B HIR T % — K H5% 1
Do you believe that high price guarantees high

quality?

B q‘{l "to scek; choose"
BAAAN TR R TR TR,
The work attitude of this man is not what we

seck.




8. 7";%{ w?xibia\{) "appearance"
A EBI AT —R A EBHINE.
Those who arc good looking do not necessarily

have inner beauty.

9. Fik zh¥izhang "to advocate"
RERF A FRITIHS

I advocate carrying on discussion on this matter.

10. %ﬂ,% qi'nsh'é-n “personal"
BAKNRIERE, Fh— 2.

This is my personal experience, you must belicve

it.

11. ’&355( ji\ay\u "to drive, t s contzol®
I BT,

This horse is hard to control.

12 %J‘vj‘ j;ngclli "surprising"
K F AR B

Everyone was surprised with hi: lecture.

13. E%")% gai/nshau "feeling"
SRR IR %

Pleasc tell us how you feel about the new car.

14. ﬁ}i d\ai\l/i "agent"
Wik BAAF1%, Faesmab A K a1k,

Wlen I am abroad, Manager Wang will he my agent.

140

Q ]42




Further discussion

L BAR FARAMMRA TR, RRECMEHTE

$%eE,
2. AR L R TR R A HAR—H0
Bt

3. eREA TARE, KIGEZEAMHERES FheLilk
EARNETES ) BftAR
4. Ao —WEAR, AMBSR TR THAS A LAY

&
Excrcises
. &AM
1. B3R ETLAAREE.
2. REREGFEAE 1.
3. ARMFERARINEE, .
a. BT s AN E
5. RS0 LIRARIKAY LT
6. PRI FBEEFTIRH AT 1.
. R BRAHGIRPAAT RS E TR

TR,
8.  —EAHRZARRSIHNEN.

I 3R

A BP BE,
ZIWN R3S,
HA ki
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R, WA W, Sk
#%gﬁ' Jctta,/‘%‘_ﬁ's?g“é‘él‘]{%&";% !

B. BRPEE,
A ANIEE BN
N
TR, LAHAAEK , B
B x5k, —E R BER, AHorw.
FEET Jetta, @R B4R

1. R T®aEmiEd.

:h W N

|
p

IV. 3HALRE SRR S
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BA
L Previewing

A.  Guided questions

1 RIEWRYELE THEERMRE

2. BOLURNE BRI AR TR

3. PR TR R AT AT RN 0

4. REHREAENECRE T B

5.  BRIEAMTERFHAARET U B

B.  Predicting questions

L THRAR~ERHNESS?
KITTaeF 2T AT T

KA a2 R S )

BARRE T R TR AT AR 7
KRS FH 2| L EA T WS 4R R4

AR S SR

II. Viewing
III.  Recall any 10 items secn or heard in the clip.

IV. Fill in the CIS.

V.  Comprchension questions

L ERER RS

2. ﬁf@&‘%%%%f@ﬁfgi‘ﬁé?
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ReAPLR AT AR R 4% 2

TR S MR IRAE-69°% 7

B ArA R AT AT 1 AT AR
f AR AR 2B 7 T 9% 2
RAP BT ARIX A B 2

BAT ARSI ME § S a5

AR AT R Y

10. “EIBHFHFIT” RAABED?

1. “EaF N EATAREE

O 00 J O o :b. 90

BR
B
A ERFEEPIREF FIE, KPIRT
B: 0, REXBRART”
A RBATHRET.
B:  “ReARBIRHCR?
A: ¢ é‘k}ﬁi&"ﬂ' ”
B:  “EBHORAE.
c: IR, BERRFTES? 7
A: “ F Ff-ﬁﬁ! g

7i% Bend42, et HiE,
AANELHE !
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4 wEfa Rk

1. tﬁ%’- yBu zhudn "to turn right"
B G HR A 6 9

Do you want me to turn right or left?

™)

fhﬂg— kao "to keep to"
E gL

Please walk to the right.

3. i bian "side"
e st 2 ZAklSt

Plcasc move from this side to that sidec.

4. ‘ir’]‘“ff!: qifgu?mi "strange;odd"
g ERAAARIMRAIE

He looks very strange these days.

& hian "to change"
2RI T HE A,

She just changed to a new hair style.

(]

6. KA daghi "Perhaps"
BERRKBEATERT -

I think he’s probably not coming.

7. %"J{‘ xi\angzi "alley"
BB IR S 15% T

There are many alleys on this strect.
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10.

11.

12.

13.

14.

N Vv
3 3E dizhi "address"

R ELBMEMBK T, ARGITRAE

I moved last week. This is my new address.

PL g‘é,xi "to change"
FARER RAES?

Can you change life?

[T 4% ay,i "aunt, mother’s side"
KRG R IR A B AT HE o

My mother’s sisters are my ayi.

§ % duobian "changeable"
RIARAFE, &S5,
The weather has been changeable. You have to be

careful.

H%’f"(‘ sﬁid;i "an era'
AR BRI

The 21st century will be an era of spacc.

ﬁ\-'f’r*f z}i-enqiélg "true emotion"
EHRLBER, ToRA.
The song is filled with true emotion. It’s very

moving.

“Ae X 7
/é:é h\z/ﬁtai "sea weed"
j&%%ug\ééﬁ) %-Aé‘ @f&%ﬂﬁo

Sea weed is black. Some people say it’s tasty.
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Further discussion

1. AR TR S AT SRR AR AR
R AT AR B AR 3 e R 6

0. PREMRIEARGCES Y BATARY

3. AR B S BEEF IS Al SR 4T
At AT 1 BT AR

4. RREIRLEEHRET I 6y BAT

B TR A S AME SR T A AT AR A B 0

A g 38 Sk SR E 5 0

(W21

Exercises
I. 7%5”5& (True "O" or false "X")

B AzL R I A
Ll NE S B 2 o

FoRt B ILN AR 8] # .
AR AT G TR AT
W B A KA —BREPT .
ERAEER BT .

8] M B i B R B ST BE A
AR TR F R

2 FAX B AR A [T 4

© W N O Gt A W
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IL. ?l‘ﬂ. (Rearrange the sentences in order to make a paragraph)

1 FREFEREET .

_ RAT s, LT @iy,
AR IAR, HITH IS AT —Tr .
Akl

BT, REBEAREXEFEITH,

_ PABTRBREET .

_ mAR S THSFTRBNHE.
sk X 45,

MBS ETFRAT,

_ —HIEARE].

BB, R ABRTAIMAE TAT.
_ REHCRRRE S

b R e AL

 BAR, KB BERAE A E|R

n. B “LR.F KETEEE.

7l BRI TIRE R, RARTAFRT .
B ARIBUCR R, MR T .

WARIEMNE), AR,

KA TR, RERBLRT.
HETARY, BRI SRFZIT
RAPHAZ AV, R —FRAEAIETE
LTS, BEFRATBALEY,

v W

IV. ftﬁrﬂ'g;(Translatc the clip into English)
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Gy

L.

1L

I1I.

1v.

Previewing

A.  Guided questions

1. ARG RFTEEP, TLERBEEFTALE
BAH

2.  TRABBUNT

3.  TERHARAGEZTHTEES

B.  Predicting questions

L R EEANAESN RS

2. HIATRSIEELL5)

3. RIPHLTREAZUTAARNEE !

4. BEREIFaREAREHI S HME?

5. APTTREE A FIR 5 TR AR AT 494300
Viewing

Reccall any 20 items seen or heard in the clip.

Fill in the CIS.

Comprehension questions

1. ERATBRE R EE

2. A WRGEE 6

3. E{AEGTEH FIEN RS T

4. HAELTURAMETRILRAE
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5. IEAERETETHIGES BAS?
6. AT & REICHESR
7. AR EISRER

8. WAFEAERG-T 698 H AT

9

L AR, R SRR
0. BAERS LHERAELRE TR

BAR
o AAEN

] & - R A 74 AR B

#1801 F 5 — (B4 HIBIR TSR .

S%E, HETRY.

BAR, RAGETEBESR, WKFE. HEE,
BEE, MRE,

VAR BTSSR, ARZTAT .

RAUHIRE, BAIE 4.

o Flik
1. stié; W(/mmiﬁg "well-known"

Tafh VAR ] LR

Utah is well-known for its scenery.




Q)

A3 B zhz\momiﬁg "lighting"
B AR AR ATR9 AL
There are very good lighting facilitics in the

stadium.

3. é%%f wusi "tungsten filament"
A ARSRERIE .

This is a tungsten filament lamp.

4. Y, d-(;ngp?to "bulb"
KEAL, BIOMEIRT .
Ol no! The bulb is burned out!

ot

§k$ J:iaoiii "cfficiency"
KA TR RS .

I have very high work efficiency.

6. /‘é"@ sh‘éngdi\an "saving clectricity"
FEXAEFTHE .

This freezer really saves electricity.

7. AT bududn "continuously"
ATEEHFATRE 7

I continuously tell myself to work hard.
8. E']%’J’T ch\uang;cin "to create"

o BINEY IR .

He has a crecative brain.
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10.

11.

12.

13.

14.

%—ﬁ— whnmei "perfect”
RKTERARHETENE.

There’s no absolutely perfect thing in the world.

3”%"’L:Ebz;ng6ngghi "office"
MREIZNT ETELE .

Tle telephone in the office rings constantly.

1"/(27%\ ;iz\hiy/u "as to"
f— O T, VAR BARET -

He workd so hard that he even forgot his meals.

‘%‘3‘%‘ shiwu "business"
BEAWRETHEHRS

There is a lot of business in this office.

‘;;j% shen "very; deeply"
KRS A

I know very well about him.

Jﬁ.fi kgndi?lg "to approve; to regard as positive"
e R Rk 2R AR

His performance was approved by cveryone.

yoxid s\higi "century"
BAA A wae F .

It’s now the cnd of the 20th century.
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Further discussion

FHRER PG ETHTEERNTE

4o IR A BB, AR LTSI AT R
PrRe AR A T 8 T

A B e R T RAARGERAY T R A TR AR AT
BEFN

HABE PR G4 AT S 4 RATT AR
R kAR 7

() —

w

o

Excrcises

L BEAR

1. ARt 3 (1. M &2 B3 H ) R
BHE

0. EHRAEMEARXLT, FRSGHIE T
20 4B B3 2R |

3. KAAEHAR A, RIAVBRY:, % .52
2. 5%, 53.7%K)

4 FEAEAXE LR TLLERAN 458
2. 3. IFE)

5. RA (133Re AsHK) Le&sf a+HEAT.

. HRBASRETEET.
(Rewrite the sentences with /‘gl‘g‘ ’ "57'7 ’ %‘f)fi ’ %]“\‘-; s %‘?":)

) 0 ISR F M, EART NIRRT .
ARGE T MR, SRTRAT .
1 —F B EHAREIH , —RAT Ll RS IE8
153

100




9. PBURRESES T, WRTATREANE S 64
ART .

3. FMRBUETVAP IR FoEH .

4. B EE, BEHRE VBRI T .

5.  WI—RGITAEVE, —ETAVFE,

1. 3AFE)RIE

MR RANE B & 1801 S —1B4G4E0,

3
&, HERY. R, RAATEEN__,
773K

MR, BIBE, MRE, AEHREAE BW,
AGES WA o MAVHIBE, BANIK

——

v. HieEENEEEER AL .
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F R

I.

IL.

II1.

IV.

Previewing

A. Guided questions

WA RAIR B AR

Yrfo AR APE F R &G

PP R B AR AR 7 AT AR
MERMAE, R EBBERAR

T AL T B A AR
PERVEARERE S, ERALREI
Bt AR

o v W

B. Predicting questions

L ETHAMERES?

2. HKMTaeFIUTAETER?

3. WP TaGIEEIT AT

4 RERARIFFE BT B
Viewing
Recall any 10 iteimns secn or heard in the clip.

Fill in the CIS.

Comprehension questiors

1 EREE S EE
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A AR ABATIBRIL?

ek gty s

R #ERT

PVART G B AAREHE

RV AR Eitk ol ® 1 F B ool 2

ARGEf6Y Bl 9 B ihooolk® 1 WAPLE RSB RT
R A E ool 1

RAFVART AT EAR 1

o B3R R VAR RS 1 BT

Pt
e

FEB
EERAR
“CARTR ALK 4 Z 0eE1%
%ﬁ'g‘%”ﬁ:%wak ’
RFARGS AR .
Riidede it T, MRH I T

B B et &

A 0 A3k

1. V/('é{]— ){iqiz{n "before"
A RVARTE A 2y .

[ just saw her two days ago.
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[ohg |

bR beidi "Beijing University"
SERA T BRA LHREL—.
Beijing University is one of the most famous

universities in China.

"/i.\'%‘ nianshu "to study;to attend a school”
BB AL EH?

Which schoo! do you attend?

élﬂ%‘"’f‘% de sl;ihc;u "when..."
PR ER R SE

When I was little, I used to cry.

?’:ﬁ sh/ci "who"
[{3 )%%ﬁ-—pFI? i [ )% ﬁpM! »

"Who's that?" "It’s me."

2R yhoshi "if"
ZRMTE, ERAE.

If you don’t come, I won’t go.

— ;i "as soon as"
H—ERFELRT .

I saw you as soon as I arrived.
A o
A, zhu "to cook; to make"

EER ARG

Do you cook every day?
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9.  hovdk Kafei "coffee"
F L AR —A R FE G Soudk .

Some people drink coffee as soon as they get up.

10. AR dou "all"
KAMRATT -

I’ve finished them all.

11. Féj wen "to smell”
MME, ERIEEE!

Smell it. The flower is so fragrant!

12. 7& xiang "good-smelling; aromatic"
WA 416

What’re you cooking? It’s smells so good!

13. %ﬁ'i%big,n "common"
VART AT G, RAIPTER AR L&Y,
Formerly, woemen didn’t attend school. Now it is

very common for them to go to college.

14. %F que "but; on the contrary"
MARAER, 2 —BAREIZA .

He has a lot of money, but not even onec friend.
5 = T S At T
15. Mﬁﬁ mal si wel er "Maxwell"

16. T‘gﬁ ﬁhé "gift-wrapped box"
EAAEREE AR
This gift box of candy looks so good!
1568
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Further discussion

WREPARELH BATAET

FARA ARSAE 1 EAE AR B BLE AR

A EEIL BB “oeedk” & LB AR HT
BATBRR A LR T, MR I T
FIE{REEAD, “douk” IR THABAL Y TH AN
AR5 7

o v LW N

Excrcises
I. A dEAR (True "O" or false "X")

HIARTAILREE .

KIARTIR S "B Sovlk .

K IART R R ARE AoudkeB .

K A ook AR R S R AN B 5 .
K Bl XA B B ok
1047 P 38 P ovdk by kil
ARk %, PARMIRS .
RS T, MREES T

R I A e

II. iﬁ;’é‘gﬁﬂ'}% (Cloze test)

T VAR JLRAE AR, R Aok,
RE_eWME &, Ritdddim_,
MR _>T”
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II1.

V.

Lo VARTERIRR _ BRRRfE, RRA A,
REARG AR, Atk T,
.

#% 4] (Sentence making)

VART
2R
RIEAR
BRI
2p

> W oo

[

LRSS N ESEEAL




L. Previewing

A. Guided questions

1L AR TR AR — B RS

0. IR, PRENRASEEA ARG BTET

3. RNE—BAL BB S X TR,
{EE—A27

4 REBEHATRFIR AR

5. DEBEAMBRATR ATEREA?

B. Predicting questions

BTR AR R RS
KT HZ2MTAER?
K APWLT A IE BT ARSE?
KIRFeHELBAY -
T A TR A F A AR

SANEE ol o A

II.  Vicewing
III. Recall any 10 items scen or heard in the clip.
IV. Fill in the CIS.

V. Comprchension questions

1L EATER SRS
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9. HEBBALDIE
3. RhAPR AT AR RRAR
4. EARLIEE? KMEREEL?
5. fhAPR AT AR
6.  AnAPepAt AR
7. fdr—2R 24X
8. AP EERITRMAN I T BATAR
9. FrROYBLE AT
10. PR REEMETEGE $ AT
KAPVE B Joi B B 7
KR
RENE
ZaTAEE
rFVeEHS
RIFHHEE
F ik bt

“sl@, ALELEHRE
F A RE,
FAEAEA ok . 7

—FKIERERF!
EREEH!

ok Fife ik




1. ffﬁ‘% ch/ufar/lg "kitchen"
P AEAETR, )
G B
A: Where’s Mom?
B: In the kitchen.

2. ﬁt%‘ x\ish({u "to wash hands"
AR T !

Wash your hands and have dinner!

3. {3 200 "to fix; to make"
KA 5 1 B kB

Mom is fixing meal in the kitchen.
4, i geng "a thick soup" (old term)
7 tang "soup"

REWENT

I enjoy cgg drop soup.

T

6. ﬁ'\ wei "not" (formal)
pRE R
Slie’s not married yet.

2 - iy .
7. 6%‘ an "be familiar with"

AR

He’s not familiar with the nature of water.




8. # weng "father-in-law" (ancient,formal)
EAKH

This is my husband’s father.

9. @ sl/li "food;eating"
S 32 >
REER

I enjoy good food.

10. H xi\ng "habit; nature"
KEETF AT

I iave a bad temper.

11. 5t‘_. xian "first"
KEET -

I'll go first.

12. iﬁ qiz\{n "to send, dispach" (formal)
AR AR AT

Who sent you here?

13, I4E )\c(iaodéu "sister-in-law"
A AR AR A S

My husband’s sisters are my sisters-in-law.

14, ©v& chz{ng "to taste"
ﬁ%crg"cg° VE ’ E%‘

Let me taste it. Mmm, yummmy!
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16.

17.

18.

19.

%“\iié: weidao "taste; flavor"
ohifl FLAT!

It tastes good!

= 5 .
Z. jia "house; home; family"
> ri» - ST
There are three generations living together in

my family.

%‘m kgxorc}u "to roast meat; to barbecue"
BERE|T . HIrPERE!

It’s summer. Let’s have a barbeque!"

N
&'Z wan "ten thousands; numerous"
+E—FTA—&.

Ten thousands make a "wan''.

‘ﬂé"‘/(b jiz;ngygu "soy bean sauce"
B i BRI o

Tlhe flavor of soy bean sauce is salty.

Further discussion

ARG ABIRAREA 8 & F o KAPTT v A et 8
AMFE AR

“UE7 R R ENER,,  CET Rk ehaadk,
AHFXKAP R, fePAA R ERRERG LA
HEHBHERT B ALK AT AL e
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Excrcises
I. 7:?—;5”573@ (True "O" or false "X")

IHRIRR IR B K IR T .
FTR—ARKE.
IHRSLE RIS — AL o
RAGAE

T3 AEBOR AR

B AR A ka st R Ak .
i@ Seoit S R ARBAE S L AT R .
iR R &4 B s A R KA R
Xk ARG (B .

© o N O ;oA W N

. #FAYX (@, +, a8, +, &, +%, 8%
T EEE . (Count the number in Chinese)

1. 350

2. 1,208
3. 40,756
4. 103,228
5. 2,477,089

ML 3R N SEF

IV. V/(*’m"f@{'ﬁﬂﬁ}]Di\fkiﬂ%—*?j{ﬁk’ﬁﬁﬁ’]'}%}'ﬁj o (Speaking in the

words of the bride, describe the first titne you cooked a meal.)
166
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MR

L. Previewing

A.  Guided questions

L AAMSEFES?

2. WIVEAFT vAZei b 7 Lo R LA E Y
FH?

RALER LA ARRE R
BAE R APRARA AT RR F 4L
PR Pas A 4RATH

T B R AT IRSRAK.

1 AR EARR AR TR
AR AR E AT AR

A B3 SR AR AR G 0

10.  Yréoif ARSI B4R 4475 7

© © N P TR W

B. Predicting questions

R4t Fo R ST AR
WRATBFATEE AT KRS
ARG BT R R 3R AT AR
THeeA At E @A
BT BRIV R SG BT
A AEAS O3B T VA LA K 3R
1 PEAR O3B AL AT R AR AR
SRR Fosh A, EATREN], EE, VAR E
NAEA AR %
RN R R L
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11. Viewing

ITI.  Recall any 10 words items scen or heard in the

clip.

IV. Fill in the CIS.

V. Comprehension questions
1. BRI L
2. BEAREEAMAEXFRES?
3. FETHKT AT RR TG BIR
4. EEHAAIRERRRIT?
5. oA RIATELE"
6. RABRAAEBRGGIMKHATELF"
7. RERNE AT AR
8. BAREHTE
0. RIEMAA—HARIEEAM, AR
10. BEREEEATAR
1. IREAA
A
FeEmA
FIREREND),

A ¥ BEASDR T A B .

BEHRA , LRI,

e AF AT
168
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BER, Bhawik,

ik aiR, REHR,

E RN a3k,

B B3R,

RE®ROH.

RAERESE, RN

Ek, B3, BREE.

AW FIAR R P XHE,
HadR !

e A%

1. ié@ zh‘e{ngv?o "to grasp; control"
(GRIR X2 TR

Can you control the future?

2. ’\'E‘}f],\ s};iji\e "the world"
wR A 5 P ERK?

How many countries are there in the world?

3. BARES maidodg "pulse"
e RS B AR 575 7

Can you feel his pulse?

S . .
4. Hﬁ/ﬁ\ lianhe "unite;union”

Hﬁ/ﬁ\@ the United Nations

169
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(91

10.

11.

%R bao "newspaper"
£ newspaper
FRHK newspay

HFeE AR

What paper do you usually read?

él‘t"ﬁ' f:mxin/g "to publish; issue"
BAARREITORTE T

Is the newspaper published locally?

%i& wanbao "evening paper"
FARK A ETREENTE,
Usually, evening papers report news that

happened during the day.
B4R ;ibzxo "daily paper"
f‘j@./ﬂ;—i‘ j-ing\ji "economy ; financial condition"
B BRI R AT -

He is not in good financial condition.

Bz M ouzhou "Europe"

BB, EHE, KERALARN.

G(‘lma,ny, France, and England arc all in Europe.

73%@ t\aiglfo "Thailand"
REGFTAALZ S

The capital of Thailand is Bangkok.

170
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12. i;“?n{é,% hianrao "to surround"
IR A KRG

The carth moves around the surn.

13. a%’f_% sl{izhcﬁlg "clock"
B 4E A APEE 1

Clocks tell us time.

14. 3{’_’.3* c\liqiix "the earth"
W LA E

There is life on earth.

15.  JEJR& zh?engp%i "honest; decent"
R ABESR YA .

He is a decent person.

16. é']%’fr c}\mang;in "to bring forth new ideas"
R AR B BIHTEA .

He is bold in bringing forth new idcas.

17. ﬂafﬁ g?xanhtfai "to show solicitude for"
B R RIR

Thanks for your concern.

Further discussion

1. —RmE, BRERBIAFIRRS, SHRK
BAEATH LR AT/ERS

2. A LBMEH AT BRAMLI AR 2
BT e AT AERR
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3. ‘A EEASERRIT o “BRASERRIT
EEATLAAE T KRR

8. “RAE” RAMAED? REMR” THIAMTBIRARE
B E?

5. HEARESTXAeEDATARMG

6. PHRBEA-AIINESHT BTE?

Exercises

L 73;5”’-3@ (True or false)
1. FIBRREAREE SR AR LA A F IR
2. HFPREAMRTRABSHARTATFTRAAL

A RE TR

3. BRERAZ LA LRI
4. FEERBPAGEAR @R RIT.
5. ERER 0 RfoR AR 8 44 B — 04K,
6. HPEIR AR ABRNEITEIRA VRSB B 4R
7. ‘BB RTRIMERART AR ZIBE4R
8. BRI KT ITAERAH —RIFLE
9. “IEIR” ANERARAL STERAK .
10.  “BRF R TESMMAA KT,
1. BoHA A wREKRAKRE .

11. 1% ﬂ:‘. F’] é‘iégl Synonym

1. EHAERAIAAKNEEIN.
T, EmE L. FH R, B
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I11.

IV.

2. IR VAR B ABR KRR .
Vo £G4 L. #E R &I

3. HATOLEBRIARSET.
V. E2EC. TEAR. BR

4. WEGUEA PR TREE
. B4 L. BIER. G

st R AR A AE A
F.HA L. M E. AE

t

i%,/\ﬂ Sentence making
JEIRk
£l#r
e
ey
¥z

R ’VE Wrriting

U o N

A OCERT, AT, "R B —EA, §
“"‘ﬁ?’ti-’%": o Use these phrases tc describe a person

in a paragraph.
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V. RBERENRNE, VABEIIEITAM ORI T @A .
Complete the following passage as if you were

the spokesman of Eﬁﬁé\ég\

FERA Al wR FiE T BT s
R B R,

A e —whs R, & BEABANE_ .
BTHRPRAAR_ wRake), KM in
WREH, TR . KAGERBREFFEA

W BRABOWR. Bb, KM ITARLER
—1f, AREL. KR BRI, AR
TREThInH. Kirded |, vARekE . &K
BB HE  PRASERK.

VI HIEE N SSER A .
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Z R

IL.

II1.

1V.

Previewing

A. Guided questions

1.

S S

Yol 48 5% 455 1 ARRATBAREY1S 1 £ EBE
e ookl

Prsotl AR SR T 15°5 7

ARG, RIRE g
ARLASLIR R 5 % 21 %157

FALH T T A A AR

B. Predicting questions

W W N =

(824

Viewing

FTRAR - RS

KAITTRAHEUT BT

KRR MR
BB E B R IAAT WA A TR A
AP R AT 3 1

i AE -0 B AT R AT 0

A S RE D S 21T R

Report any 20 items scen or heard in the clip.

Fill in the CIS.
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V. Cowmprchension questions

AR EES

HAB L THEE
BT AU A B

f. bl 4T 2

BT RS HR 7

F ¥ had i T VAR R 1575 1
RSB S KA

TR AR R iR

EREE R TR
BATTVARL [ RGTFH] 2T ELE)

© ® N e @ o s e

&N

oR LSRR A AT R, KRB EFAEH,
KRR E G 0 1, WAL E A TH05 .
o R RLERaF s it , KL A 0,
AR G013k, KA YebdT A
KA %ol , BALRRATATR?
KA R AR T o) 350
KFAHL, h—1BBIEY ),
L4, R A, KAfAEHR

BRI, EREBAER.
R Frda R R FoR,, XEANERE.
WA ATEE , REBBRTEE.
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HREHRBE , ARBELRNIT
TR I BN, 698 RILRS .
L E NG

ZKER

FHERERR

TRI¥, BihETk

RHBA SRS

TSRS

FIH%T

FEFE RO

1. Hegkitk

2. JRPHECERM
3. RB/KP3055E
4. B HERFLFEN

5. ShlEg

[ R 15FA] RS
FRETAD; , Siskdoil

Further discussion

1. BAEERLEAZEHE . RO HIRER
ERG?

2. SRESEIALEAEEEN WAL, —BA
FAT AN SR A

3. ARILE “TToRNE B IR ARH TR
I VAR AP AR

4. RRBAT BRI ES LB AR

177
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[N

cr

% 1% taligshang "scald"
KEFRAREHGT

My hand was scalded by boiling water.

%:*i jijjia "first aid"
Bk SE AR IRAER

The doctor is giving first aid to the paticnt.

’%’3& chéngs i "general knowledge"
DA, R EFRE A AT
In clementary schools, what teachers teach is

correct general knowledge.

.@(% wénshen "tattoo"
SRS LR LEAEHR .

To tattoo is to mark various patterns on onc’s

skin.

Gt bzglg "to wrap/tie with"
R GAT .

Tic your shoes well.

?ﬂuﬁ%‘ b'éngd\ai "bandage"
5T, F LR,
He got wounded and was all wrapped up in

bandages.




10.

11.

13.

-73:‘&} rénndi "to exercise patience"
A B AL B LAt

You must be patient with the current situation.

% i{( yangan "brave"

AL L BHAER.

Soldiers fought bravely on the battle field.

# A cixiadg "kindly"
KA EHNEHR.

I have kindly parents.

i—/% Ir\lleimgn "happy;perfect”
LR E i i el ST

Their marriage is perfectly happy.

%-J& ankang "health"
BARXBFBANZEE .

Wishing (my) parents the best of health.

%C’g\‘ h/eq\i "politely;gently"
F A HA—GRfR

Mr. Wang is always gentle to pcople.

f’;}'ﬁ Ia/n "orchid"
A M3k A Bl AL .

The orchid is the national flower of Singapore.

179

181




14.

16.

17.

18.

19.

& g\ui "Jaurel"
ARt A KK AL .

Laurcls bloom only in autumn

BE ti-I'lgtaflg "hall"
BeFo R AR K G .
"Ting" and "tang" are both big rooms.

- \.
E,L,%- enhui "favor"

RKERHEMHEERKRT -
The favors our parents have done for us are so

great.

7"%;@, ji\npe\xo "to soak"
B AARRAAAL, PRTVARIFEICT
Soak the dirty clothes in hot water and you can

wash them cleaner.

&fﬁ. f\ug;,i "to cover"
ARALBALAE ERH —RE
The mountains are covered with a layer of snow

in winter.

ERit n{aoj;n "towel"

ST RET AR,

Dor’t forget to bring towels when you go to the
beach.




20.

21.

22.

24.

S
[

27.

'ff‘ﬂﬂ' sNouce "handbook"
EAZKTMRA A .

This first aid handbook is very useful.

S tggo?lg "to provide"
B R BATIRBL AR T LTRYARTS

This bank prevides very good service.

Y y\ufa.r/lg "to prevent"
AT IS 167% o

Prevention is beiter than cure.

Ry

28 N\
#4532 ciowu "wrong"

CREE ALY S r bR

Your kind of attitude i1s wrong.

é‘;-fi dvaoz\hi "to cause"
BT FATLHHBRER

This method will canse wrong resulis.

&? ya/nzhc;‘ng "serious"
AL T AT R EAE

He’s committed a very serious crime.

1'?\% hc\)ugt‘{o "consequence"
I AT B REARER .

Nobody expected such a consequence.

’_é_\?}* t{mYo "to smear"
S AN BRI ALY 5 .
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Women enjoy smearing comsmetics on their faces.

28. ﬁ"%‘ yﬁgéfo "toothpaste"
AR BRSO T /0

What brand of toothpaste do you use?

29. %‘/‘dﬂ jiangyc/)u "soy sauce"
P REI T AE.

Soy sauce is a must for Chinese cuisine.
30. ﬁﬂ.’%} g.t_xanni;m "concept"
R FHELSL -8,

We have similar concepts regarding this.

Execrcises

L AdEA

1. SRR IETFEERIOK

0. BB LURGT , oAb Rd AT T .

3. RUBELSTRE.

4. BRI IR

5. SERENEAREBTEELE TIathiER.

6. EHIFTrALGoTEAL.

1. REFRNHARLZTEHBROTE,

8. XML ILTh, MVATQA RSB EA .
0. EBIATLHEA ISR T *.

10.  [FHGFA] AMPF ARG HEBRT 2
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. AR

KR RER  , RRER_
Adaifik  , XEAR
WABALT , REREY .
HRIBHKR , XA RiF.
T 5 R R !

N N O - R L N R

. AT aeEERENG T

5 Toht AL G5 A RS
3 BT AR BT 5K

X AERTaRE.

Wi —iehE .
BEAFEA , KBRS RN —R
& T, KR T .
WEATERBEARN, BITBRAERE_ R
Kfoihty  RF, KAKPURIAAAL .
FEHRHEEBLATIASE MY
BT E&m, RETFERR7E8).
HAG BRI T

B ek,
EHER, KT eien.
RE24FEY, K—F_ #Z.

O 0 ~ O Ut s W N

— = =
o = O

183




IV.

AT @t #ik 6

1
2
3.
4
5

faf
eTb

Bk
;F.
%

SRR BTSN

184
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TREERAEE

Lo HEHETE

wr 1
05

A4

REH R B

R, BEEETE
AT

T

A LRER

AL &

e R (Bl ZEES5? B4HA.

185

187




APPENDIX D: TESTS
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Lesson One
Name

The purpose of the test is to see how much progress you make from the
class video activity. Please circle the best answer according to your
knowledge. If you don’t know the answer, please don’t guess, just don't
answer the question.

I Multiple Choice

1. Kou xiang tang is a. lollipop b. chocolate bar
c. chewing gum  d. none of the
above
2. Bu bian is not to a. sell b. decide
c. change d. none of the
above
3. Da baozhuang means large a. size b. slice
c. box d. none of the
above
4. “Price” is a. jlage b. chaopiao
c. shumu d. none of the
above
5. When we have good news we say a. hao banfa b. hao xiaoxi
c. hao jihut d. none of the
above

6. Which instrument do Chinese people use to get others’ attention?

a. horn b. drum
c. gong d. none of the
above

II Performance

1. Please write numbers in Chinese from one to ten.

2. Please write in Chinese character whatever you've heard from the clip .
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Lesson Two Name

The purpose of the test is to see how much progress you make from the
class video activity. Please circle the best answer according to your
knowledge. If you don’t know the answer, please don’t guess, just don't
answer the question.

I Multiple Choice

1. People normally have zaocan at a. 7 a.m. b. 12 p.m.
c. 6 p.m. c. none of the
above

o

Which of the following compounds is a correct one:

a. zhenzhen b. henhen
¢. haohao d. none of the
above

3. The measurement word for a telephone call is:

a. ge L. tong
c. gen d. none of the
above
4. Dianhua is a a. letter b. request
c. telephone d. none of the
above

5. When something is better than something else, we say it is

a. hen hao b. zhen hao
¢c. geng hao d. none of the
above

6. Which of the following is synonym to dique?

a. zhen de b. sht de
c. xiang de d. none of the
above

II. Porformance

1. Explain bao jiu xianru.

[A™]

What kind of drink do Chinese normally prefer? Hot? Cold? Why?
188
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Lesson Three Name

I

Multiple Choice

Circle the best answer according to your knowledge. If you are not sure
about the answer, please leave it alone, don’t try to guess.

1.

5.

a.

What do Chinese people usually do for holidays?

. Go on vacation b. Go for family reunion
Stay home . d. none of the above

. Gaosu gonglu is

. highway b. freeway c. public way d. none of the above
. saiche is
. car accident b. car race c. car wash d. none of the above

. When people visit someone, they usually bring
. Xtaoxt b. Liwu c. zazht d. none of the above
When someone is rather stubborn, we say that s/he has a mouth which is

kuan b. luan c. ying d. none of the above

1T Performance

Q]

w

. What is the traditional characteristics of a Chinese father?

. And that of a mother?

. Write any ten items of what you've seen/heard from the clip.
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Lesson Four Name

I Multiple Choice

Please circle the letter of the best answer according to your knowledge. If
you are not sure about the answer, please leave it alone, don’t try to guess.

1. A person named Taisheng is very likely born in

a. Shanghai b. Beijing c¢. Taiwan d. none of the above

[0}

. Dang nian means

a. present b. future c. past d. none of the above

3. When we describe a person who really likes to eat , we say sthe is hen
a. lan b. qiong c. chan d. none of the above

4. If we know who a person is, we say that we

a. renshi ta b. mingbat ta c. shuoming ta d. none of the above
5. Xiao pengyou is usually referred to

a. babies b. children c¢. youth d. none of the above

II Performance

1. What do we mean by saying that you are your dad’s fanban?

2. How do you interpret xt ntan lai?

3. Write any ten items of what you've seen/heard from the clip.
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Lesson Five Name

I. Multiple Choice

Please circle the letter of the best answer according to your knowledge. If
you are not sure about the answer, please leave it alone, don’t try to guess.

1. A person who is near-sighted is sometimes called

a. jinshi yan b. yuanshi yan c. xieshi yan d. none of the above

o

. Jull means
a. power b. distance c. joy d. none of the above
3. When someone is lying on his stomach, we say he is

a. tang zhe b. kao zhe c. pa zhe d. none of the above
4. The opposite of having much light is

a. chi b. an c. hun d. none of the above

5. The term for parents taking care of their children is

a. zhaogu b. guanli  c. xunlian d. none of the above

1I. Performance

1. According to your opinion, what may cause someone to have poor sight?

2. How can you prevent from having poor sight?

3. Write any ten items of what you've seen/heard from the clip.




Lesson Six
Name

I. Multiple Choice
Please circle the best answer according to your knowledge. If you are not
sure about the answer, please leave it alone, don’t try to guess.

1. Which month is Chinese Moon Festival in?
a. 7th b. 8th c. 9th d. none of the above

Q)

. Moon Festival is
a. zhongqiu jie b. duanwu jie c. chun jie d. none of the above

3. Moon Festival has something to do with
a. xing xing b. taiyang c. yueliang d. none of the above

4. During Moon Festival, Chinese people eat
a.man gao b. zongzi  c. tang yuan d. none of the above

5. When one is babbling or nagging, we say one is
a. luosuo  b.baoyuan c. chaonao d. none of the above

II Performance

1. What kind of association do you get from ?

2. What do Chinese people usually do on Moon Festival?




Lesson Seven Name

L

Multiple Choice

Please circle the letter of the best answer according to your knowledge. If
you are not sure about the answer, please leave it alone, don't try to guess.

1.

o

a.

Yeye is

. father b. grandfather c. great grandfather d. none of the above

. Yundong means

.animal b. melody c. dizzy d. none of the above
. If a person is very healthy, we say s/he has jiankang de
. jingshen b. xinqing c. shenti d. none of the above
. If we did something easily, we say we did it hen

. fuza b. gingsong c. sutbian d. none of the above

. When people die, they have no

shengli b. shenghuo c. shengming d. none of the above

II. Performance

1.

2.

Please name in Chinese or Pinyin some of exercises/sports that you know.

Write any ten items in Chinese or Pinyin that you've seen/heard from the

clip.
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Lesson Eight Name

I. Multiple Choice

Please circle the letter of the best answer according to your knowledge. If
you are not sure about the answer, please leave it alone, don't try to guess.

1. Winter comes. It’s freezing outside, so you'd better v.ut on before
going out.
a. yangjing b. shoutao c. pidai d. none of the above

2. If something is yingxing, it must be
a. lasting  b. solid c. waterproof d. none of the above
3. When we ask someone to prove something, we are asking them to

a. zhengming b. zhengque c. nungbai d. none of the above

4. What of the following can be a measurement for hands?

a. tao b. zhong c. shuang d. none of the above

5. Baohu means to

a. strengthen b. nurse  c. protect d. none of the above

II. Performance

1. Please list in Chinese or Pinyin some of the work you can do with your
hands.

2. Write any ten items in Chinese or Pinyin that you've learned from the
lesson.
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Lesson Nine Name ___

L

Multiple Choice

Please circle the letter of the best answer according to your knowledge. If
you are not sure about the answer, please leave it alone, don’t try to guess.

1.

o

a.

What is the best season for xia quan?

.spring  b. summer c. fall d. winter

. Guozhi is

. milk b. soda c. juice d. none of the above
“Fresh” means

. melwel b. ziran c. xinxtan  d. none of the above

. Shengyin and jiezou are usually used

. visually b. physically c. auditorially d. none of the above

. When something is shangshi, it is

out of fashion b. in season c. out of stock d. none of the above

II Performance

1.

How is the rhythm of the this clip? Fast or slow? What instrument 1s it

from?

2.

Name any 10 items that you saw in the clip in Chinese.
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Lesson Ten Name

L

Multiple Choice

Please circle the letter of the best answer according to your knowledge. If
you are not sure about the answer, please leave it alone, don't try to guess.

1

. Dao means a(n)

. instrument b. island c. construction d. None of the above

. When someone has a yuehui, we say s/he has a(n)

. interview b. meeting c. date d. None of the above

. Which of the following verbs can not complete the phrase “___ yingwen"?
. du b. nian c. xie d. none of the above

. If we ask someone to be careful, we may say:

. xtaoqi a! b. xiaoxin a/ c. xtao yisi al d. none of the above

. Daigou might mean

a. generation gap b. cultural shock
c. language barrier d. none of the above

1I. Performance

1

. What do you think a typical good Chinese teenager usually does in the

evenings?

2

. Write any ten items in Chinese or Pinyin that you've learned from the

lesson.



Lesson Eleven

I. Multiple Choice

Please circle the letter of the best answer according to your knowledge. If
you are not sure about the answer, please leave it alone, don’t try to guess.

1. Automobiles nowadays function like ___ before.

a. gou b. ma c.Ji d. None of the above

2. When we zhuzhong something, we ____it.

a. ignore b. adore c. emphasize d. None of the above

3. Xietong means ___.

a. unity b. contract c. pedigree d. none of the above
4. If we do something personally, we say women ___ qu zuo.
a. nult b. ginshen c. xinku d. none of the above

5. Jingqi de ganshou means that something is

a. unexpected b. disappointing c¢. anticipated d. none of the above

II. Performance

1. Please write in Chinese/Pinyin what you will consider when you purchase
an automobile.

2. Write any ten items in Chinese or Pinyin that you've learned from the
lesson.
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Lesson Twelve

I. Multiple Choice

Please circle the letter of the best answer according to your knowledge. If
you are not sure about the answer, please leave it alone, don't try to guess.

1. He behaves

Name

recently. I just don’t see why.

a. qiguai b. piaoliang c. xinku
2. Dizhi is .

a. paper b. address c. map
3. An alleyis ______. |

a. malu b. xiangzi c. Jiedao
4. Mother’s sister is

a. guma b. jiuma c. yima
5. Ting is to .

a. stop b. start c. wait

II. Performance

d. none of the above

d. none of the above

d. none of the above

d. none of the above

d. none of the above

1. How many dialects are spoken in this clip? What are they?

2. What does gai lai gai qu mean?
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APPENDIX E: INDIVIDUAL STUDENT SCORES




INDIVIDUAL STUDENT SCORES

PRE-TEST SCORES, POST-TEST SCORES AND GAIN SCORES

Week 1 Week 2 Wecek 3 Week 4
Pre- | Post.- Gain | Pre- | Post- Gain | Fre- | Post- | Gain | Pre- | Post. | Gain
test test test test test test test Lest
S1 0 6 6 5 6 1 ] 5 4 1 5 4
S2 0 4 4 5 5 0 0 5 5 2 5 3
S3 2 4 2 3 6 3 1 4 3 1 5 !
S4 0 4 4 1 G 5 0 4 4 2 -4 2
S5 1 5 4 2 G 4 0 5 5 2 5 3
S6 * * it 5 G 1 1 4 3 2 5 3
S7 1 5 4 1 6 5 1 3 2 2 5 3
S8 |1 * # |0 5 5 4] 5 5 |0 5 5
S9 3 6 3 1 6 5 0 5 3 3 5 2
S10 | O * # 4 5 1 2 5 3 0 1 i
Week 5 Week 6 Wecek 7 Week 8
Pre- | Post- | Gain | Pre- | Post- Gain | Pre- | Post- | Gain | Pre- | Post- | Gain
test test test test test test test test
Sl 0 5 5 3 5 2 3 5 2 1 5 A
S2 1 5 4 3 1 1 2 5 3 2 ) 3
S3 1 5 4 3 5 2 0 5 5 2 5 3
S 1 5 4 2 4 2 2 4 2 1 5 4
S5 0 3 5 2 5 3 1 5 | 1 H 4
S6 0 4 4 1 4 3 1 5 N 0 H B
S7 0 4 4 4 4 0 2 5 3 2 3 3
S8 0 4 4 1 3 2 0 5 5 1 hH 1
S9 4 1 0 2 5 3 2 5 3 3 5 2
S10 |0 5 5 0 5 5 3 5 2 1 5 4
200




Week 9 Week 10 Week 11 Week 12
Pre- Post- Gain | Pre- | Post- Gain | Pre- | Post- | Gain | Pre- | Post- | Gain
test test test test test test test test
S1 3 b) 2 1 5 4 2 b) 3 2 5 3
S2 3 4 1 1 b) 4 1 b) 4 2 5 3
S3 * * #H 1 5 4 2 b) 3 2 b) 3
S4 1 5 4 2 5 3 2 b) 3 1 5 A
S5 3 b) 2 0 b) 5 1 b) 4 2 5 3
S6 2 5 3 3 b) 2 2 b) 3 3 5 2
S7 1 5 4 3 5 2 2 5 3 3 5 2
S8 0 3 5] 2 b) 3 2 b) 3 2 3 3
S9 3 5 2 2 b) 3 2 5 3 2 5 3
S10 | 2 5 3 2 b) 3 1 b} 4 1 B} il
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